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ABSTRACT 

The Preparation for American Secondary Schools (PASS) 
program, added to the federal Overseas Refugee Training Program in 
1985, was evaluated for its effectiveness in preparing Southeast 
Asian refugees for American education. The study compared the school 
performance of students with PASS training to that of students who 
did not receive PASS training. Evaluation was by (1) teacher 
comparison of refugee students* preparation and (2) teacher ratings 
of student performance in five skill areas: English proficiency, 
English literacy, computation, school/study skills, and cultural 
orientation. PASS students were generally found to outperform 
non-PASS students in all preparation and skill areas tested, and the 
training was found to be especially effective for students with 
little or no previous education. The PASS program has had 
considerable success in meeting its fundamental goal of helping 
students acquire the self-confidence needed for academic and social 
success in American secondary schools, and should be viewed as an 
essential part of the overall refugee training program. (MSE) 
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EXECUTIVE SUMMARY 



In 1985, the Preparation for American Secondary Schools (PASS) program was added to the 
Overseas Refugee Training Program, which is conducted by the Bureau for Refugee Programs of 
the U.S. Department of State. In 1986, the PASS Tracking Study was undertaken to measure the 
effectiveness of the PASS progiam in preparing Southeast Asian refugees for American secondary 
schools. 

The study was based on a comparison of the school performance of students who received 
PASS training with that of students who did not receive PASS traimng. PASS and non-PASS 
students were evaluated in two ways. Rrst, teachers were asked to compare the sample students' 
overall preparation with that of other newly-arrived SoutliCast Asian refugees using three 
assessment levels: Below Average, Average, and Above Average. Second, teachers were asked to 

student performance in five general skill areas: English Proficiency, English Literacy, 
Computation, School/Study Skills, and Cultural Orientation. 

The major results were as follows: 

• Over twice as many PASS as non-PASS students were rated Above Average. 

- Specifically, almost half of the PASS students were rated Above Average, while only 
one-fourth of the non-?ASS students were so rated 

- In contrast, while nearly a third of the non-PASS students were rated Below Average, 
only one-tenth of tiie PASS students were rated at this level. 

• PASS students outperformed non-PASS students by substantial margins in every one of 
the 52 skills included in the five general areas. The greatest difference between the 
performance of PASS and non-PASS students was in the areas of spoken and written 
English and mathematics. While the P> iSS program had a great effect on helping students 
achieve general competence in performing the basic skills, the effect of PASS on giving 
students mastery of the skills was about twice as great 

• While PASS clearly made a large difference for all its students, tiie positive effect of PASS 
was greater on students witii no or littie previous education. For students with no previous 
education, tiie positive effect was roughly 10 times greater tiian tiiat on students witii four or 
more years of previous education. For students witii 1-3 years previous education, the 
positive effect of PASS was roughly three times greater. Currendy, approxima .ely 
two-fifths of the students entering the U.S. have less than four years of previous education. 



In conclusion, the results of this study attest to the considerable success of the PASS program 
in meeting its fundamental goal of helping students acquire the self-confidence necessary for 
academic and social success in American secondary schools. This study concludes that the PASS 
program should be viewed as an essential part of the overall refugee training program. 
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INTRODUCTION 



The Overseas Refugee Training Program 

Since 1980, the Bureau for Refugee Programs of the United States Department of State has 
sponsored English as a second language (ESL) and cultural orientation (CO) programs in refugee 
camps in Southeast Asia. These prognuns were established in the refugee processing centers in 
Galang, Indonesia; Phaiat Nikhom, Thailand; and Bataan, the Philippines to prepare adult 
refugees, ages 16-55, from Cambodia, Laos, and Vietnam for resettlement and employment in the 
U.S. The curriculum for the 20-week pre-entry training program focuses on the Imguistic, 
cultural, and employment skills needed by adult refugees u]X)n arrival in the U.S. 

Until 1985, however, adolescents were not included in die overseas training program. They 
arrived in the U.S. without the formal English language training and tlie introduction to American 
culture that adi It refugees received Often with litde or no previous schooling, the teenagers 
arrived in the U.S. unfamiliar with school procedures and appropriate social behaviors and were 
somctiGacs well behind ilicif Aa^crican peers in academic achievemeuL 

In January 1985, in response to the growing number of problems facing adolescent refugee 
students entering U.S. schools, the Department of State added a special component to the overseas 
training program for 13-16 year-olds. The new program, called Preparation for American 
Secondary Schools (PASS), had as its goal the preparation of adolescents for the transition to 
American secondary schools. The focus of instruction was on helping students develop the 
academic and social skills they would n^ed during their initial period of enrolhnent 

Development of the PASS Program 

Preparation for the development of the PASS program was done in the U.S. in a planning 
conference which brought together secondary educators and representatives from resettlement and 
social service agencies. Conference participants identified a:eas that the PASS curriculum should 




include. In particular, the participa.its rcrommended that PASr *-aimng focus on developing 
students' language skills, cross-cultural and interpersonal skills, and basic school skills such as 
how to work independently, take a test, or participate in class. By learning these skills, it was 
hoped, the adolescents woukl develop ihe self-confidence needed to adjust to tlie American school 
system in whichever community their families resettled. 

Based on recommendations £rom the U.S. educators and the experience of teachers in the 
overseas program, a PASS program design and c jrriculum were developed. The first PASS 
program began in April 1985 in the Refugee Processing Center in Phanat Nikhom, Thailand The 
classes were ccmducted by The Consortium (made up of The Experiment in International Living, 
Save the Children Federation, and Woild Education). In September 1985, PASS classes began in 
the Refugee Processing Center in Bataan, the Philippines. These were conducted by the 
International Catholic Migiation Commission. 

The PASS program attempts to simulate an American secondary school as much as possible by 
incorporating major features of junior or senior high schools in the U.S. The day is divided into 
six 40-minute class periods. Students move from class to class and follow customary American 
classroom procedures. The class subjects include three periods of ESL, one period of basic math, 
and two periods of American studies. PASS also includes extracurricular activities such as poetry, 
math club and board games, and outdoor sports. In addidon, parents are involved in their 
children's education through school activities and parent*teacher conferences. 

In February 1986, the PASS program staffs from Phanat Nikhom and Bataan attended a 
regional conference to compare the content of their respective programs and standardize the 
instructional objectives of the ESL, American studies, and math curricula. Although the two 
programs are operaied in different countries by different implementing agencies and for the most 
part serve different ethnic populations, the program specifications, goals, and curriculum objectives 
are consistent with one another. 
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The PASS Curriculum 

English as a second language. Learning the English language is the most critical factor for 
n<^wly-anived refugee students* successful cultural adjustment and academic achievement in school 
(Wei, 1978; Ellis, 1980; Charron & Ness, 1981; Wehrly & Nelson, 1986; Pfleger and Yang, 
1986). In a study of psycho-social adaptation of Indochinese refugees, Kim and Nicassio (cited in 
Mcassio, 1982) found that English proficiency was the key sociocultural variable which was 
predictive of psycho-social adjustment The PASS curriculum reflects the program's belief in the 
critical importance of learning English by devoting three periods per day to ESL: one period to 
listening and speaking skills, a second period to grammar, and a third period to reading air^d 
writing, 

PASS ESL classes are designed to help students gain ccHifidence in using language for 
communication and academic purposes. Students are placed in one of three levels of ESL, 
according to their abilities. Level one students speak litde or no English. They are not literate in 
English, and some are not literate in their own language. Level two students can understand simple 
commands and questi(His. They can write their own names and read and write some of the words 
they can say. Level three students understand and respond to commands and questions with 
greater clarity and completeness than level two students. They can read and write simple sentences 
based on their active vocabulary. 

The ESL curriculum is designed to pronoote growth in ihe four skill areas of listening, speaking, 
reading, and writing. ESL classes include topics, language functions, and activities appropriate for 
beginning levels of English. Students at each of the three ESL proficiency levels develop the 
ability to perform the language functions listed below within the context of topic areas such as 
Classroom and School; Health, Hygiene and Safety; Sports and Lcisare; Home and Family; and 
Friends, Teens and Social Language. The degree of formality, linguistic complexity, and relative 
emphasis on speaking, listening, reading, and writing skills are determined by the smdent's 
proficiency level, the demands of the topic area, and the nature of the language functions 
themselves. 
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Language fiincticms taught in the PASS ESL cuniculum include: 

Communicating basic information Expressing future plans 

Giving personal history Giving/responding to commands 

Expressing feelings Asking for/giving reasons 

Describing people and things GivingAesponding to compliments/criticism 

Expressing diflfcrcnces/similarities Expressing^sponding to apologies 

Expressing likes, dislikes, preferences Requesting/giving permission 

Asking for clarification Interrupting {appropriately 

Conversing on everday topics Making/accepting/refusing invitations 

E)escribing events Agreeing and disagreeing 

Although {^proximately 80% of the students enter PASS witfi litde or no English proficiency 
(Lambrecht & Macade, 1987), their first language skills vary considerably. Beginning ESL 
students arc placed in homogeneous groups based on the development of their native language 
skills; therefore, instruction is tailored to students' total language development needs. Students can 
progress at their own pace. In this way, it is possible for even students with littie or no prevloiis 
education to achieve basic oral ccnnpetence, as well as pre-reading and beginning reading skills. 
At the same time, students with higher educational background achieve mastexy of the same skills at 
a more complex level 

Mathematics* The PASS math curriculum prepares students for formal math courses in the 
American secradary school by teaching computational skills. The cuniculum also provides 
q)portunities for students to practice the skills daily and to apply them in realistic situations. 
English is the medium of instruction. Consequendy, students gain the language skills needed in the 
math classroom. Instructional topics include numeration, whole number operations, measurement, 
and nx)ney. More advanced students may study topics such as fra dons, decimals, percents, 
geometry, graphs, averaging, word problems, and the use of a calculator in addition to the basic 
operations. 
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As in ESL» students arc grouped in math classes according to their abilities. Students with little 
or no previous education study the basic mathematical operations and those with higher educational 
backgrounds study more advanced concepts. The focus of instruction for both groups, however, 
is on the tenninology and language related to woiidng and applying the computational skills. 

American studies. The school experience can be a source of stress for young people coming 
to American society. The school organization, language and non-verbal behavior, teaching and 
learning styles, differences in ways of perceiving, relating and doing, and, above all, peer pressure 
are powerful sources of stress for limited-English speaking students in the process of cultural 
adjustment (Prieto, 1978; Berton, 1983). Both the California and Olinois studies on the 
assimilation and acculturation of Indochinese students into U.S. schools cited confusion about the 
educational system and differences in learning styles as reported problems among entering students 
(Ellis, 1980; Wehriy and Nelson, 1986). 

The PASS Anaerican studies curriculum attempts to give students the skills necessary for 
inqmmng dieir adjustment by helping them learn about their own and other cultures and to cope 
with the stress of culture shock. The American studies curriculum supports and encourages 
students to seek useful information and to develop skills such as choice-making, problem-solving 
and conflict resolution. Situations are provided for the student to practice these skills both in and 
out of the classroooL 

American studies focuses on the values and skills teenagers need in order to adapt to U.S. 
schools and enjoy themselves as well (Starker, 1986). Sinco many students have had little 
previous education in their native countries, the American studies classes include units of study on 
Indochinese history and culture (Lambrccht, 1987). American studies classes arc conducted partly 
in the students' native language through use of bilingual aides. By accepting students* native 
language and culture, PASS creates a multi-cultural environment for smdents who are in the 
process of cultural adjustment. 
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In addition, PASS students develop academic and study skills which axe vital for successful 
adjustment and which promote continued learning in American secondary schools. These include 
such skills as note-taking; working independendy, in small groups, and in pairs; participating in 
classroom activities; following a class schedule; taking appropriate mateiials to class; completing 
homework assignments; taking quizzes and tests; and using a dictionary. 

Extracurricular activities. Social interaction and social support systems have been reported 
as relevant inteipersonal factors of cims-cultural adjustment (Harding & Looney, 1977; Taft, 
1977; Khoa and Van Deusen, 1980). Acceptance in new groups, membership in clubs, 
participation in recnational and cultural activities are considered important factors for s%*ccessful 
cultural adjustment Difficulties with social relationships was reported as a significanc problem in 
both the California and Illinois studies on assimilation and acculturation of refugee youth (Ellis, 
1980; Wehrley, 1936). 

The PASS extracurricular component provides students with the opportunity to choose school 
activities dial interest diem and to interact with others outside the ccxitext of die regular classroonL 
Students select activities from among a variety offered such as sports, art, music, and dance* 
Students also participate in club activities outside regular school hours such as Art Cab, Music 
Qub, Cooking Qub, and Drama Qub. The extracurricular activities expose smdents to different 
kinds of language, concepts, and learning styles and require students to work independendy and 
together (Hoover, 1987). In addition, students study in ethnically mixed classrooms where *hey 
develop interpersonal relationships with students from diffment backgrounds and with their 
American, Filipino, and Thai teachers. 

Parent involvement Secondary schools in the U«S. have encountered difficulty in 
involving .efiigec parents in school. The parents often do not know what is expected of them and 
may feel intimidated by phone calls and notes from teachers or school administrators (Blakely, 
1982; Starker, 1986), The PASS program prepares sttidents' parents for the American 
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educational system by involving them in their children's school. During the 20-week period, 
parents of PASS students are expected to attend a school orientation, a parent-teacher conference, 
and any special events that may be sponsored by the school. Students are also given report cards 
and other home-school communications which require parents* signatures. In addition, parents are 
asked to see a counselor or the principal if a student misbehaves repeatedly. 

Background to the PASS Tracking Study 

Shortly after the PASS program began in Thailand and in the Philippines in 1985, the Bureau 
ibr Refugee Programs proposed that a student tracking effort be conducted jointly by the overseas 
training program and resettlement agencies to leam what impact PASS had on resettlement The 
purpose of student tracking would be twofold: 1) to evaluate the effectiveness of the new program 
in alleviating the initial social and academic problems of refugee adolescents entering U.S. junior 
and senior high schools, and 2) to provide the PASS program and resettlement agencies with 
feedback from ^LS. educators on how PASS students were performing in secondaiy-level 
classroom settings. 

Planning for the PASS Tracking Study began in September, 1985 through a series of 
coordination meetings between representatives from the overseas training program and the 
resettlement agencies. The CMdren*s Sub^mmittee of Inter Action endorsed the concept of 
voluntary agency participation in an evaluation process for tlie PASS program and selected five of 
its members to woric on a Task Force with representatives fix)m the Department of State and the 
Center for Applied Linguistics. 

The objective of the Task Force was to develop a process for collecting reliable and structured 
information that would not be excessively cosdy in terms of money and time for the agencies 
involved Its first task was to make preliminary decisions regarding die scope, distribution of 
responsibility, and the time frame of die study. By December die major preliminary decisions had 
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been made: 1) stiuient tracldng wodd take place during the 

year, 2) the Task Force was itspcmsible for setting up the research design and developing the data 
collection instrument, 3) the 11 participating voluntary agencies (VOLAGs) were rcsponsible for 
collecting the data on students who had gone through the PASS program in Phanat Nikhom, 
Thailand and Bataan, the Philippines as well as on the students who had gone through the rcfugee 
processing centers before the implementation of PASS and, therefore, did not receive PASS 
training, and 4) the Center for Applied Linguistics (CAL) was rcsponsible for compiling and 
analyzing the data and submitting a final report to the Department of State and the agencies 
involved* 
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METHODOLOGY 



Research Design 

The research design involved con^aring the school performance of students who received 
PASS training with that of students who did not receive PASS training. The data collection 
instrument was a questionnaire (see Appendix A) directed to a designated teacher in the school 
attended by the PASS or non-PASS student The questionnaire asked the teacher to provide basic 
information about the student's placement and class schedule and to assess the student's 
performance after 4-6 weeks of enrollment in five general skill areas: oral English proficiency, 
English literacy, computation, school/study skills, and cultural orientation. 

Development of the Data Collection Instrument 

Since die goal of die tracking study was to gather information about student performance in the 
school setting during their initial period of enrollment, a questionnaire was designed to assess the 
skills and behaviors that U S. educators felt were important for newly-arriving refugee students to 
possess. In addition, since U.S. teachers would be the primary informants, the design and content 
of the questionnaire was based in part on teac^ ;r recommendations as to which skills and behaviors 
are the most observable and possible to assess during the first six weeks of a student's enrollment. 

The questionnaire was developed in three stages. First, an inventory of survival skills was 
compiled from various newcomer and high-intensity language training programs designed for 
limited-English proficient secondary students in the U.S. A questionnaire was then di"afted based 
on the most common skill objectives identified for the beginning ESL classes. The questionnaire 
asked the respondent to provide basic background information about the student and the school and 
to rate the student's mastery of 52 different educational and social skills using a three-point scale. 
In the second stage, the draft questionnaire was submitted for review to the agencies involved in 
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implementing the PASS program and in conducting the PASS Tracking Study, and their comments 
and suggestiOTs were incorporated In the third stage, 30 ESL teachers working with Southeast 
Asian refugee students reviewed the qu^stiomaire firom the perspective of a respondent and offered 
ccraments and suggestions, oencrally, teachers who reviewed the questionnaire felt that it was 
clear and easy to fill out They especially approved of the three-point rating scale and felt that the 
assessment would give a good picture of student adjustment to school. 

Selection of Students for Tracking 

Studrats were selected as potential tracking candidates based on their projected U.S. arrival 
dates. The potential PASS and non-PASS samples included all 13-16 year-old Khmer and 
Vietnamese students fiom the Refugee Processing Centers (RPCs) in Bataan, Galang, and Phanat 
Nikhom who were scheduled to arrive in the U.S. and enroll in school during the second semester 
of the 1985-86 school year. This included a total of 1,093 students, 505 of whom did not receive 
PASS training and 588 of whom graduated firom the PASS program. 

The design of the study involved following the PASS and non-PASS groups fix)m the RPCs 
into their new schools in the U.S. and con oaring fheir performance after the same amount of time 
in school. The non-PASS group, however, was diminishing rapidly as the PASS program was 
beb ' hased in. Thus, the selection of students was made by identifying the projected U.S. 
arrival dates of all remaining non-PASS students in the RPCs and matching that group with a group 
of PASS students arriving in the U.S. at approximately the same time. 

The non-PASS sample included all 13-15 year-old Khmer and Vietnamese students in the RPC 
in Bataan during the five-month period preceding the implementation of the PASS program. These 
students' adult family members studied ESL and CO in instructional cycles 57 to 62 and were 
scheduled to arrive in the U.S. between November 1985 and March 1986. The non-PASS sample 
also included some 13-15 year-old Vietnamese students who were from the RPC in Galang in 
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instructional cycles 35 and 36 and were scheduled to arrive in the U«S« between February and 
March 1986. No non-PASS students were selected from Phanat Nikhom because the PAS3 
program had abeady been fully implemented and non-PASS students no longer remained at that 
site. Sixteen year-old students were not included in the non-PASS sample since this age group 
studied in the adult ESL/CO program prior to the implementation of PASS* 

Once Ae names of the potential 13-15 year-old non-PASS candidates had been submitted from 
the RPCs in Bataan and Galang, information about the students* allocation to voluntary agencies, 
their resettlement locations, and their actual dates of arrival in the U.S. was obtained through the 
Refugee Data Center. All students for whom this resetdement information was available were 
retained fcx* the non-PASS tracking sample. 

It should be noted that although 13-15 year-old students were not included in the E>epartment 
of State funded pre-entry training until the implementation of the PASS program, many students in 
&e non-PASS san^le received sonoe ESL instruction during their stay in the refugee processing 
center. In Bataan, many non-PASS students attended voluntaiy classes offered by the World 
Relief Corporaticm (WRQ. These classes were held for 1-2 hours per day for approximately 14 
weeks. The WRC curriculum was adapted from the competency-based ESL curriculum used in the 
adult program and focused on listening and speaking skills nee ded in survival situations such as 
finding housing, medical treatment, and employment. In Galang, 13-15 year-old students 
may have attended the United Nations basic education classes. These classes, however, did not 
include ESL in the curriculum. 

The PASS sample included all 13-16 year-old Khmer and Vietnamese students who completed 
the 20-week PASS program and were scheduled to arrive in the U.S. during the same months as 
the non-PASS group, between November 1985 and March 1986. From Phanat Nikhom, this 
included Khmer students from cycles 44 to 46 arriving in the U.S. between November arid 
February. From Bataaii, this included Khmer and Vietnamese students from cycles 63 to 65 



airiving in the U.S. between February and March. As with the non-PASS group, all students for 
whom complete resettlement information was available were retained for the PASS tracking 
sample. 



The Data Collection Process 

Eleven voluntary agencies were involved in the data collection phase of the PASS Tracking 
Study. Th^ included the following resettlement agencies: 

American Council for Nationalities Service (ACNS) 

American Fund for Czechoslovak Refugees (AFCR) 

Buddhist Council (BQ 

Church World Service (CWS) 

Hebrew Immigrant Aid Society (HIAS) 

Intematioud Rescue Committee (IRQ 

Ludieran Immigration and Refugee Service (LIRS) 

Presiding Bishop's Fund (PBF) 

Tolstoy Foundation (TF) 

U.S. Catholic Conference (USCC) 

World Relief Refugee Service (WRRS) 
Overall coordination for locating the students in the study and administering the questionnaire 
was conducted by InterAction in New York. The InterAction members of the Task Force 
distributed the lists of students and the survey materials to each of the participating VOLAGs 
during tiie ninthly Allocation Comniittee meetings (see Appendix B). Each VOLAG, in turn, 
took responsibility for locating its assigned students in their new schools across the country. When 
tiie student had been located, a caseworker in the local affiliate office identified the most appropriate 
person in the school to respond to the questionnaire, disseminated the questionnaire, and monitored 
its return. 

ERIC 



Once the questionnaires were completed, they were sent to CAL for coding. As the 
questionnaires were received, they were reviewed for missing information. Although the response 
rate was generally high for a nationwide survey, many of the returned questionnaires contained 
incomplete student or assessment information. When school or student information such as the 
date of enrollment or the student's previous education was not given, the school was called in an 
effort to obtain the missing information. When student assessment infoimation was not provided 
^^ii students enrolled late in the school year, no effort was made to contaa the school since teachers 
simply had not had the students long enough to be able to assess their skills. 

Assumptions and Limitations 

Since the primary purpose of this study was to evaluate the effectiveness of the PASS program 
in alleviating the initial social and academic problems of entering refugee students, the researchers 
attempted to look at how the students were functioning within the school setting. Due to budgetary 
constraints of the agencies involved in the study, data collection was limited to the perspectives of 
the educators who woik with these students in their new schools. It was hoped that the educators' 
response to the research effort would provide a better understanding of the special needs of tne 
students and the schook in which they enroll. In addition, it was hoped that the research effort 
would help inform educators and the public about the PASS program. 

This research was developed under the assumption that academic achievement and social 
participation in school are relevant factors for refugee students' successful adjustment to their new 
cultural environment Li particular, the assumption is that if adolescent refugees are better able to 
meet the social and academic demands of the high school environment, they will develop both 
better self-concepts and a sense of belonging. These, in turn, will increase the possibility of their 
successful adjustment 
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The present study has a number of limitations* First, the socio-economic level, family statur^ 
socio-recitational interaction, and cross-cultural adjustment of the students were not investigated 
Second, the perceptions and experiences of the students themselves were not explored Third, 
although the response rate is considered high for a nationwide survey (45%), the researchers 
cannot account for the questionnaires that were not returned 

Data analysis was conducted on a total of 489 returned questionnaires (231 on non-PASS 
students and 258 on PASS students). The sample size fluctuated, however, because complete 
information was not available for all students. Furthermore, the analysis of student performance 
according to previous education was conducted on only those students for whom the number of 
years of previous education was known. 
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Demographic Results 

Age and Ethnicity. The number of questionnaires that was received maintained a fairly 
balanced sample with respect to sex, age, and ethnicity. Of the total sample, 46% were female 
students and 54% were male students. Figures 1 and 2 illustrate the composition o ' both the 
non-PASS ard PASS groups by age and ethnicity. 

Figure 1 



Non-PASS: Age Composition PASS: Age Composition 




Previous Education. Figure 3, on page 17, illustrates the educational level of th: Khmer 
and Vietnamese students in both the non-PASS and PASS groups. It should be noted that official 
records on refugee students ^ sviou:, ^^ncational expenences are virtually non-existent. 
Information that is available is usually reported by the student or the parent and does not distinguish 
between whether the previous educational experience took place in the native country or in a camp 
of first asylum. 

Some generalizations about students' prior educational experience, however, can be made 
based on the socic-politicai situatirn in Cambodia and Vietnam during the time that these students 
were of primary school age. In gf;ncrai, the educational fittainment of the Khmer students was 
lower than the educational tttmrnt- of the Vietnamese ;5tudcnts in both the non-PASS and PASS 
groups. The majority of the Khmer* students, bom bctwijcn 1969 and 1972, were too young to 
have attended school in Cambodia. Any classroom education they received took place in camps of 
first asylum where the United Nations o7ers basic education courses taught in the students' native 
language. The Vietnamese students, on the other hand, may have attended primary school in their 
native country before leaving Vietnam, in addition to receiving basic education courses in camps of 
first asyluHL Furthermore, many of die students who left Vietnam through the Onierly Departure 
Program stidied in Vietnamese schools up until the time their families applied to the government 
for exit permits, often for as many as t to 10 years. 

It should also be noted that although approximately 20% of the Khmer students are shown as 
having four or more years of education, none exceeded more than six years of previous schooling. 
Approximately 30% of the Vietnamese student:; with four or more years of education, on the other 
hand, attained between 7 and 10 years of previous schooling. The overall educational attainment of 
the Vietnamese students, therefore, is that much . righcr than their Khmer counterparts. 
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Figure 3 
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Resettlemer^L Figure 4 illustrates the disnibution of the students in the sample aniong the 
1 1 participating voluntary agencies. TaUe 1 illustrates die geographical distribution of the students 
anxxig dhe 37 different states and the District of Columbia. Approximately 60% of the students 
weit enrolled in school within one mondi of their arrival, and 96% of the students in the sample 
had been enrolled within two months of arrival. 



Figure 4 

Total Sample: VOLAG Distribution 
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Table 1 

Total Sample: Geographical Distribution 



State 


Number of Students 


State 


Number of Students 


State 


Number of Students 


DC 




MI 


3 


MO 


12 


LA 




OK 


3 


TN 


12 


MS 




RI 


3 


VA 


13 


SD 




ME 


4 


OR 


14 


VT 




NE 


4 


KY 


15 


AR 


2 


00 


5 


UT 


15 


AZ 


2 


OA 


7 


PA 


19 


HI 


2 


MN 


8 


IL 


25 


OH 


2 


lA 


9 


NY 


26 


SC 


2 


FL 


10 


TX 


27 


AL 


2 


NC 


10 


WA 


29 


CT 


3 • 


NJ 


12 


CA 


170 


IN 


3 


MA 


12 





Total 



489 




18 



Grade LeveL Upon arrival in the U*S*» students in both groups were enrolled in junior or 
senior high sdiools. Age appears to be a major factcn* in grade placement Most 1 3 and 14 year*old 
students were enrolled in middle or junior high schools. Most IS and 16 year-olds entered junior or 
senior high schools. Hgmt 5 illustrates the distribution of all the students in the sample among the 
different types or levels of schods. Approximately four-fifttis of the smdents enrolled at the 
intemxdiate level were placed in the seventh or eighth grade and more t^an four*fifths of the 
students enrolled at the high school level were placed in the nindi or tenth grade. Virtually no 
students entered high schod above die tenth grade. Asmallnumbcxofthe 13and 14 year-old 
students were enrolled at the elementary level, usually in the fiftu or sixth grade. Four non-PASS 
students and four PASS students in the sanq>le attended adult ESL classes instead of secondary 
schools; however, all these students were 16 years-old or older. 



Figures 

Total Sample: Distribution by Type of School 
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Placement Nearly all of the students in the sample received at least one class of ESL per 
day, and over half of the students were pU «d in Inteasive ESL, indicating diat they received more 
dum one class of ESL per day. Figure 6 illustrates the distribution of students among the different 
9pes of i»ograms in which students were placsd. 



Figure 6 

Total Sample: Distribution by Placement 
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Mainstream Classes. The three most prevalent mainstream classes in which non PASS and 
PASS students were placed were P.E., basic math, and electives such as art, music, home 
economics, shop, and typing. Figure 7 illustrates the percentage of students placed in the various 
mainstream classes* The category other includes classes such as career exploration, drafting, dnd 
computer* 



Figure 7 

Total Sample: Mainstream Classes * 




0% 10% 20% 30% 40% 50% 
Percentage of Students 



♦ Sq)arate percentages total more than 100% because students take more than one mainstream class. 
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Respondents. The majority of the respondents were ESL teachers and nearly all of these 
teachers had previous experience woridng with SoMtheast Asian refugee students. Other 
respondents included counselors, regular classroom teachers, and other school personnel such as the 
reading specialist, the special educaticm teacher, or an administrate. All but three of the respondents 
said they were confident about the answers they gave on the questionnaire. Figure 8 illustrates the 
percentages of the various types of school personnel who responded to the questionnaire. 

Figures 

Total Sample: Distribution of Respondents 



H ESL Teacher 
E3 Regular Teacher 
D Counselor 
JM other 
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Performance Results 

The pfttformancc results consist of statistical presentations of teacher responses to two sections of 
the PASS questionnaire. The General Information section asked the respondents to compare the 
"overall preparation for school" of the san^le students witii otiier newly arrived Soutiieast Asian 
refugees with whom the teachers have woiiced The Performance Information section asked Uie 
teachers to rate the skill level of the sample students in the performance of 52 fundamental 
educational and social skills. Tables 2 and 3 summarize tiie most inqx)rtant aspects of these two 
sections, respectively. For a complete set of statistical results, see Appendix C. 

Teachers' Overall Impression of PASS Students 

The teachers were asked to respond to the question, "How does this student's overall preparation 
for school compare with other newly arrived Southeast Asian refugees with whom you have 
woriced?" Teachers were asked to choose among tiiree assessment levels: Below Average, 
Average, and Above Average. The responses to this question, which are summarized in Table 2 on 
pag? 24, provide a measure of the teachers' overall impression of the performance of PASS students 
relative to that of non-PASS students upon arrival in U.S. schools. 

Method. The data in Table 2 are presented in the form of a differential (+ or -) that expresses the 
percentage difference in size between PASS and non-PASS groups at the various assessment levels 
(that is, the differential = % PASS - % non-PASS / % non-PASS). In other v/ords, tiie differential 
shows how many more (+) or fewer (-) PASS students compared with non-PASS students were 
rated by teachers as having achieved a certain assessment level. Fot example, if 40% of PASS 
students and 50% of non-PASS students were rated at the Average assessment level, then simple 
arithmetic shows us tiiat the PASS group at this level is 20% smaller than the non-PASS group-so 
the differential would be -20%. 
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Comparison with Other SJE. Asian Refugee Students: 
Differentials between PASS and Non-PASS Students 
(Differential « % PASS • % Noii*PASS/% Non-PASS) 

Croup BoloM Xveraaa Xvarao* Xhov* Av^raiyg 



a) 


Total Sample (Overall) 


•71% 


-2% 




b) 


Total Sample (0 Yra. Ed.) 


-59% 


-12% 


♦575 k 


c) 


Total Sample (1-3 Yrs. Ed.) 


-78% 


♦57% 


♦143% 


d) 


Total Sample '4-^ Yra. Ed.) 


-71% 


-20% 


♦55% 


•) 


VietnaMae (Overall) 


-71% 




♦85% 


f) 


Vietnemeee (0 Yra. Ed.) 


MA* 


HA* 


HA* 


9) 


Vietna-^ese (1-3 Yrs. Ed.) 


-72% 


4'900% 


-52% 


h) 


Vietnamese (4-^ Yrs. Ed.) 


-57% 


-29% 


♦63% 


i) 


Khmer (Overall) 


.-70% 


-14% 


♦182% 


j) 


Khmer (0 Yra. Ed.) 


-61% 


HA** 


♦170% 


k) 


Khmer (1-3 Yrs. Ed.) 


-79% 


-2% 


♦356% 


1) 


Khmer (4-^ Yra. Ed.) 


HA** 


-29% 


♦54% 



*No PASS-tralned Vi«tn«aeae students were categorized as having no 
previous education. 

**Tbe non-PASS denominator is zero and thus no ratio eAists. 

The table provides these differentials far 12 separate sub-groups of the total student sample. 
Th? purpose of the sub-grouping is to dcmcmstrate the impact of previous education on student 
pcrfoimance. The 12 sub-groups have been derived by dividing each of the sample's three main 
groups (the total sample itself, the Vietnamese sample, and the Khmer sample) into three other 
sub-groups of a) no previous education, b) 1-3 years previous education, and c) 4+ years iirevious 
education. 
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Results. Figuit 9 bclo\^ illustrates that 109% more PASS than non-PASS students (over twice 
as many) were rated by teachers as being Above Average. In particular, almost one*half (48%) of 
the PASS students in the total sample were rated above average, whereas only about one*quarter 
(23%) of the non-PASS students of the total sample were so rated F urth erm ore , about 70% fewer 
PASS than non-PASS students were rated Below Average (10% of PASS students compared with 
34% of non-PASS students). Hnally, roughly equal percentages of PASS and non-PASS students 
were rated Average (42% of PASS and 43% of non-PASS). 

Figure 9 

Comparison with Other Southeast Asian Refugee Students 



Ptrccmtge of 



Stndenti 




48% 



23% 











' Avarag* Average 

Anetsmcni Level 



Abov* Average 



Noa-PASS □ PASS 



When the total san^le is broken down into the three educational background sub-groups, a 
predictable pattern emerges: the effect of the PASS program on student performance, while 
substantial for all students in the program, was greatest for those witfi no or litde previous 
education. For the students with years of previous education within the total sample, 55% more 
PASS students were rated Above Average. For students wiA 1-3 years previous education and 
with no previous education, the effect of the PASS program was roughly 3 and 10 times greater, 
respectively (the differentials are 143% and 575%). 
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SldU Performa nce of PASS Students 

Te^ers were asked to rate the students* perfonnance of the following 52 educational and 
social skills according to a three-point scale: 1) no or minimal skill, 2) basic competence, or 3) full 
mastery. 

Educational and Social Skills 



Aural/Oriil Enrtteh Pmlld#npv 
Res)ood qqnpiiatdy 10 fTDedngs 
IkdWtis^c classroom instroctkms 
Give penonal badqpound inforaiadon 
Emtss lack of mKfarstanding 
Aacfordarificatfon 
Tdliime 

Identify classroom objects 

Identify oomnon foods 

Ask for help iriien haviqg difficuhy 

Ask for pcnnission 10 leave classroom 

Express like and dislikes 

Ri^NXt a pn)blcm or oonoem 

Schonl/ShifiT SMIh lVwi>innfn#fif 

Woric indefmdendy at scat 
Wnk ia paiis or saaall ooap 
Ptotidpate in dan acthoties 
FoUow a dass adiedule 
Coaqdeie simple biodata fomis 
Return forais widi parent signature 
Open and use a sdiod k)dDer 
Useadictkxiaiy 

Organize and maintain a notebook 
Complete homcwoikM signm e n ts 
Con^ilete make*Qp assignments 
Take quizzes and tests 



Seooence letters of the alphabet 
Mdce aound^syndxd oono^mdence 
Mnt uppei/kywer case letters 
Read bi^ si^t words 
Spell words in own vocabulary 
Use cqntdizadoQ^mnctuadon 
Respond tt) oral questions about 

a shmie readir^ selection 
Re^xmd 10 wiitien questions about 
Wiite a simple panpqyh 



CommitaHonal SMn« fWrfnpm^^ 
Do basic addition problems 
Do basic subtnction problems 
Do basic iwihyKcation problems 
Do basic division problems 
Read/inderMand basic madi 
Read simple grqAs and charts 
Makesinqde measurements 
Estimate and roundoff numbers 
Sdve sinmle word problrais 
Use American money 



^ ^ , Cultural Oricnfarinn 

Address teachers qipropnatdy Deaonstrate qipropriate classroom 

Dress appropriatelv for schod behmrior 
Internet widi members of odier edmic groups Attend dass reqpilarly 

Demo n st n te app r opii ate behavior in Amve at dass punctually 

halls and odier non-school pbces Arrive at dass widi proper materials 

Demonstrate good grooming habits 
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Tabic 3 compares PASS students with non-PASS students in the performance of the 52 
educational and social skills. 



Tables 

Skill Perfornuince: 
Differentials between PASS and Non-PASS Students 
(Differential « % PASS - % Non.PASS/% Non-PASS) 



GftOOP 

total BMMplm ^c(rmx^ll) 
Total Saople <0 yrs. educ.) 
Total Sai^>le (1-3 yrs.) 
Total Saaple {4-^ yrs.) 



Aural/ Coo^uta- School/ 

Oral English tional Study 

English Literacy Slcills S)cills Cultural 

ATI fitetiiji PTr^€in<mr^ny n^vmirx^nt D^wiopn^nf Development Orifpffltinn 

-f27%/-f55% •f25%/4-C5% *f47%/<f9t% 02%/0C% ♦20%/<f51% <fXX%/424% 

•M09%/-f212% •M04%/>226% •»^222%/'f280% •f90%/'»>58% 'f97%/'f51% •►42%/'fl67% 

457%/-f90% •f52%/-f62% •f95%/-M63% •f59%/'fl01% '»>58%/'»>107% '»>23%/'»>32% 

'¥U\/^32\ •f8%/-^39% •^26%/-f68% •f29%/'^24% 'f7%/'f24% ^4\/'¥B% 



Vietnaoiese (overall) 
Vietnamese (0 yrs.)* 
Vietnamese (1-3 yrs.) 
Vietnamese (4-f yrs.) 

Khmer (overall) 

Khmer (0 yrs.) 

Khmer (1-3 yrs.) 

Khmer (4-f yrs.) 



'*^30%/'^76% •f31%/-fl20% H6%/'»^110% 



HA/HA 



•►29%/-f94% 
♦87%/+65% 
•►65%/-f83% 
4^6%/-fl3% 



MA/HA 



05%/-24% -19%/-iaO% 
'^21%/-»^44% •►22%/-»^59% 



•M9%/-^26% 
'f98%/'f61% 
•f60%/'^69% 
-15%/-9% 



NA/HA 
•►20%/-51% 
♦30%/+65% 

•►62%/-M83% 
•M39%/102% 
•M59%/'M70% 
'►23%/-^50% 



No PASS-trained Vietnamese students were categorized as 
having no previous education. 



•»>44%/-»>51% ^lB\/^64% '••ll%/'l>24% 

HA/NA NA/NA NA/NA 

♦125%/+85% -••34%/-31% ♦26%/+8% 

•»>40%/-»>38% •f9%/-f33% '►8%/'f22% 

•»>31%/'»>205% '••25%/'»>65% 'i>12%/'t>23% 

•»>20%/-7% 'fl34%/'fl01% '»>32%/'*>90% 

'••40%/'»>40% 'l>57%/-118% 'fl8%/'f43% 

♦30%/+62% -l%/+8% -4%/-16% 



Differential Key: 

Basic Mastery/Mastery Only 
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Method. The comparison is presented by means of differentials identical to those used in Table 2 
except that the differentials in Table 3 reflect levels of skill competence rather than of ovendl 
assessment relative to otiicr Southeast Asian refugee students (as in Table 2). Vertically, Table 3 
presents die same 12 sub-groups as in Tabic 2. Horizontally, die table is divided into six columns. 
The first column presents an overall average of the differentials for all 52 skills ("All Skills") and the 
latter five columns present averages of die differentials for die various skills witfiin each of die 
questionnaire's general skill areas (Aural/Oral English Proficiency, English Literacy Development, 
ComputaticKial Skills Development, School/Study Skills Development, and Cultural Orientation). 
(See Appendix C for a skill-by-skill breakdown of die differentials for all 12 sub-groups.) 

At each entry in the table, two separate differentials are given. Each of the two applies to a 
specific skill level The first differential applies to a level of "general competence" that is a 
composite of die "basic" and "mastery" levels. These levels arc combined in order to provide a 
"shorthand" answer to the primary question of this study; namely, how many more or fewer PASS 
students compared with non-PASS students achieved general competence upon anival in U.S. 
schools? The second differential applies to only the "mastery" level in order to provide an answer to 
a secondary but still inpjrtant question; namely, how many more or fewer PASS students compared 
widi non-PASS students were able to go beyond general competence in ptrforming tiiese 52 skills? 

A brief example will serve to clarify the usefulness of tfiese differentials as a tool of performmce 
measurement For die total saxnple (overall) group, die Cultural Orientation entry shows die figures 
+1 1% and +24%. The first numbe/ tells us diat 1 1% more PASS students dian non-PASS students 
were rated as having achieved "general competence" in die skill area of Cultural Orientation. 
Similariy, die second number tells us diat 24% more PASS students dian non-PASS students were 
rated as having achieved "mastery" in diat area- 
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Results. What effect did the PASS program have on skill performance? Similar to Table 2, 
Table 3 demonstrates that the PASS program had substantial effect on all its students and had the 
greatest efifect on students with no or litde previous education. 

The "All Skills" column provides a comprehensive summary of the relative peifojmances of 
PASS and non-PASS students. For the total sample (overall), 27% more PASS than non-PASS 
students achieved "general competence" in the 52 skills. For students with 4+ years previous 
education, PASS students did only 14% better tfian non-PASS students. However, for students 
with 1-3 years previous education and with no education, PASS students did 57% and 109%, 
respectively, better than their non-PASS counterparts. 

At tile "mastery" level tiie PASS program had an even greater effect Fifty-five percent more 
PASS tiian non-PASS students achieved "mastery" in die "All Skills" category. Again, tiie PASS 
program had the largest impact on tiiose witii less previous education. While 32% more PASS than 
non-PASS students with 4+ years previous education achieved "mastery," the figures for tiie 
students with 1-3 years previous education and with no previous education are +90% and +212%, 
respectively. 

As can be seen from Table 3, the Vietnamese and Khmer samples follow this basic pattern at botii 
tiie "general competence" and the "mastery" levels. In addition. Table 3 shows tiiat this basic pattern 
holds for the five separate skill area columns as well. 

Did tiie effect of the PASS pro^n varv over tiie five skill areas? The results in Table 3 
demonstrate that the effect of die PASS program did vary across tiie five skill areas. For tiie total 
sample (overall), the effect at tiie "general competence" level varied in the following manner 
English Literacy Development (+47%), Computational Skills Development (+32%), Aural/Oral 
English Proficiency (+25%), School/Study Skills Development (+20%), and Cultural Orientation 
(+11%), 
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This pattern varied somewhat for the previous education sub-groups of the total sanople, as 
shown below: 

1-3 Yrs. 



OYrs. 

Literacy (+222%) 
Aura]AJral(+104%) 
School/Study (+97%) 
Computational (490%) 
Cultural (+42) 



Literacy (495%) 
Computational (+59%) 
School/Study (+58%) 
AuraVQna(+52%) 
Cultural (+23%) 



4tYrs. 

Computaticmal (+29%) 
Uieacy (+26%) 
AuraVQral(+8%) 
School/Study (+7%) 
Cultural (+4%) 



In general, the basic pattern was one in ^ch the effect of PASS was greatest in the area of English 
Literacy Development and least in die area of Cultural Orientation, widi die odier dnee areas 
scattered in between. The Viemamese and Khmer sai^Ies demonstrated this basic pattern as well, 
as can be seen from the rest of Table 3. 
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Respondents* Comments 

This section summarizes infomaation £rom the last item on the questionnaire which p^ked 
respondents to describe additional social or academic problems that present serious difficulties for 
newly-arrived refugee students. One hundred and four respondents made comments on this item. 
Their remarks provide insight into die special needs and problems of refugee students entering 
American schools and also give an indication of how PASS students are being perceived by some of 
their teachers in their new schools. Most respondents identified general or specific problems of 
newly-arrived refugee students; however, several teachers made comments about the superior 
preparation and performance of PASS students compared to other students they have had in the past 

Social or Academic Problems for Newlv-Anived Ref ugee Students 

It has been reported that die most critical areas of possible conflia for Indochinese refu gee 
diildren are learning die English language and learning about American culture (Ellis, 1980; 
Wehrley & Nelson, 1986; Pfleger & Yang, 1986). Respondents in die PASS Tracking Srady 
conoborated these findings in additicm to identifying other special needs or problems for entering 
youth. 

In brief, the respondents identified language, cultural orientation, health and hygiene, classroom 
and study skills, and basic math as general problem areas for newly-arrived refugee students. (For 
the complete compilation of respondents' remarics, see Appendix D.) The educators' remarks arc 
consonant with the results of other refugee educatcn* surveys that were conducted during die 
planning stages of PASS (Youth Program Planning Conference, 1985; Pfleger & Yang, 1986). 
Overall, the findings serve to confirm the appropriateness of die PASS curriculum for it addresses, 
to some extent, all of die problem areas diat were identified. 
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Educators' Impressions of PASS Students 

The respondents' anecdota! remarks about PASS students' level of preparation provide insight 

into how the first PASS students were perceived by their teachers* The educators' comments 

corroborate tiie overall findings of die study that students with PASS training perform better in 

school Several respondents expressed praise for the program and the levd of prcpanition of th^^ 

students in comments such as the following: 

''Students who have been through PASS have a significant advantage over 
those who haven't had this opportunity." 

The four of us who teadi dsese children have commented on the excel ent 
meparatioa of diose children who have come through your program. 
Their transition is much easier, their adaptation to die school is faster, and 
their academic progress is greatly accelerated Keep up die good work." 

"I feel that the IkMitheast Asians that have gone throu^ your basic program 

in die PhiUj^nnes have adi|MBd much bettor dian the stu^ 

thenL This is even true of die Cambodian who had little or no previous 

schooling." 

"I have received two PASS students diis spring* They are both doing 
exceptionally well The teachers in Thailand and the Iliilippines do an 
outstanding job of preparing 'che students for school Please tell diose 
teachers that we are thrilled to recdve the friii^cf their 1^^ It's too bad 
that the teachers in the camps can't be here to siiwe in die students' 
successes." 

"Bravo PASS! Fbcap is a delight to h£ ve. She is better prepa. ed dian any 
odier of our eight previous Cambodian students. Her present schedule is 
mosdy activity-oriented to give bet maximum opportunity to hear and speak 
English. By next fall I believe she will be able to handle most £neshman 
classes with ESL backiqp." 

"Kloeng is a bri^t, pleasant, and delightful boy who has many more 
English skills than odier refugees who were new arrivals. He seems to 
understand basic con'^^ersation and can follow instructions. In our Bilingual 
Conq;)etency Lab, he is ahead of many of the othe; students. If this is the 
result of his being in the PASS program, I think you have done aii excellent 
job and your program is verv successful. I have many refugee students 
and I wish they aU had die skills diat Kloeng arrived with." 

"Savan was well prepared to function in an American classroom. He is the 
most advanced Cambodian diat has entered our school that has had training 
i:^ die Thailand Refiigee Procer iing Center." 
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CONCLUSION 



Implications and Need for Further Research 

Implications for additional research are many. A major demographic feature of the refugees 
fiom Southeast Asia is their relatively young age (Charron & Ness, 198 1); over 42% ait under the 
age of 17 (Office of Refugee Resettlement, 1987), A literature search, however, has revealed that 
diere are very few published reports on the integration of Southeast Asian refugee students into 
U.S. schools (Wehrley & Nelson, 1986). Data are needed on hig^ school graduation rates and the 
post-secondary experiences of refugees who complete high school and those who do not While 
there is some indication tiiat poor school performance is a predictor of dropping out for high 
school-age language minority students (Steinberg, lin Blinde & Chan, 1982), little is known about 
the relationship between dropping out« school experiences, and Southeast Asian refugee students. 

There is a particular scarcity of research on resetded refugee students' perceptions about their 
own integration process into American schools and their recommendations to other newly-arrived 
students. In a follow-up study on some of the PASS graduates in schools in California and 
Nfassachusetts, Hindman & Wetayawigromrat (1986) found that students were eager to rcpon their 
siKxesses and demonstrate their improved communication skills. The students reported that the 
mos'^ valuable elements of their training werc being able to speak some English, knowing about the 
procedurcs and facilities in the school, and being familiar with some of the school subjects and how 
to study. The snidents also reponed that English (especially social language), how to make 
friends, and how to do homework should be emphasized more in the futurc. 

Trang Hoang (1985) found that most of the research conducted on Viemamesc youth 
populations focused on the maladapuvcs and college*age smdents' performance in higher 
institutions. Hoang, in an exploratory study of Vietnamese adolescents* acculturation level, 
intendewed students in Orange County, California to learn what strategies and coping skills they 
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use to adjust to their new surroundings. Although Hoang's tentative findings link acculnuation to 
school perfonnance, peer relations, and involvement in Victnan^ese cultural i:ctivities, she cautions 
that Vietnanjese students are unfiuniliar with the survey fonna* and concept ot research and air. 
often reluctant to express strong opinions. Koang suggests that future efforts to gain students' 
perceptions about their own adjustcnent be conducted in their native language, ensure that snjdents 
understand the purpose and inqxmance of die research, and take place in an academic environment 
where sftidents are more serious about their responses. 

Research Agenda 

As of June 1987. 5,533 students have been graduated from the PASS program: 1,766 students 
from Phanat Nikhom and 3,767 students from Bataan* Since die PASS Tracking Study was begun 
in 1986, however, the ethnic compositicMi of the refugee population in the camps has shifted. 
I&nong cuntntly conqmse approximately 80% of die population in the RPC in Phanat Nikhom* 
Vietnamese and lao are the predominant groq)s in the RPC in Bataan* Furtheraoore, 
approximately 37% of die Yietname.^ students in PASS left Vietnam through die Oidcrly Departure 
Ptogram (ODP). These students generally have experienced fewer intermptions in theL' educations 
and have spent less time in refugee cdxnps. Since ODP students in PASS have not been smdied 
systematically, litde is known about the experiences of this group coming directly from Vietnam to 
reunite widi their families. In addition, a program for 6-1 1 year-olds, PREP (Preparing Refugees 
for Elementaiy Programs), was recendy implemented in Bataan and vinually nothing is known 
about the experiences of this group in elementary classrooms across the U.S. 

For these reasons, die Bureau for Refugee Programs plans to continue conducting small student 
tracking efforts during die 1987-88 school ynar to collect information about groups not included in 
tfiis PASS smdy (Hmc^g and ODP cases) and to assess die effectiveness of die PREP program in 
preparing children for elementary programs in die U.S. 
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APPENDIX A 
THE PASS QUESTIONNAIRE 



United Sutes Department of Sute 
ira$hington, D.C. 20520 



May 5, 1986 



Dear Educator r 

THie U.S. Department of State recently funded an <5ducational program for 
secondary school -age Indochinese refugees in the Refugee Processing centers in 
Thailand and the Philippines. Thia program, Preparation for American 
Secondary Schools (PASS), provides 20 weeks oi training in English as a Second 
Language, basic math, and school orientation for all 13-16 year-old Southeast 
Asian refugees approved for U.S. resettlement. These programs Are inplemented 
by the International Catholic Migration Ccjnmission in the Philippines and by a 
consortium of Save the Children Federation, Wbrld Education, and the 
Experiment in International Living in Thailand. 

The Department of State is currently undertaking a study to evaluate the 
effectiveness of PASS training in preparing adolescents for U.S. schools and 
requests your assistance in conpleting the attached questionnaire regarding a 
refugee student who has been enrolled in your school for at least six weeks. 

This study requires gathering information about the initial school performance 
of students who received PASS training as well as those who did not receive 

recamended as the person best able to conment on how 
an identified student has been functioning in your school during the initial 
period of enrollment, it may be helpful for you to talk with other teachers 
and school personnel in making in your assessment of the student's adjustment 
and performance in the total school environment, m addition to caipleting 
the questionnaire, any comments you might have regarding the student's school 
experiences are welcome. 

The Department of State has asked the center for Applied Linguistics and the 
participating resettlement agencies to conduct the information gathering 
stages of this study. The questionnaire should be returned to the 
representative of the resettlement agency by whom you have been contacted. 
Oiestions regarding the study or the PASS program in general should be 
referred to the Center for Applied Linguistics, 1118 22nd Street NW, 
Washington, D.C. 20037. 

Your assistance in answering this questionnaire will help determine how 
effectively the PASS program is meeting its objectives, and how it might be 
improved to better meet the needs of both students and the U.S. schools in 
Which they enroll. Thank you for your cooperation in this effort. 

Sincerely, 
Ann Morgan 

Director, Office of Training 
Bureau for Refugee Programs 
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ID# 



PASS QUESTIONNAIRE 



(leave blank) 



Student Information (to be completed by resettlement agency representative) 



Name of Student 

Age Sex 



Name of School . 
Adcfress 



Case Number . 



Cycl 



Ethnic Group. 



U.S. arrival date 



Date enrolled 



Grade 



Number of years of previous education? 



Today's Date 



RFC: (Circle) Bataan PhanatNikhom Galang 



PASS -Trained? Yai No 



fPlease pass to school designee) 



School Information (to be completed by school designee) Today's date . 



Position: (Circle one) Teacher Counselor Other (specify) 
Name: (Optk>na!) 



Number of years of previous experience with indochinese refugees? 

Placement (Circle one) Intensive ESL Bilingual Mainstream 

Other (specify) 

Classes^ in which student is mainstreamed 



Performance Information (to be completed by school designee) 



-l^l^is^Z-. -- ... ., .. ,< 
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Aural/Oral English Proficlsncv 
Student can: 



respond appropriately to greetings 
follow simple classroom instructions 
give personal background information 
express lack of understanding 
ask for clarification 
tell time 

identify common classroom objects 
identify comrrxxi foods 
ask for help when having difficulty 
ask for permission to leave classroom 
express likes and dislikes 
report a problem or concem 



Enijilsh Literacy Development 
Student can: 



sequence letters of the alphabet 
make sound/lsymbol correspondence 
print upper/lower case letters 



read basic sight words 

spell words in own reading voc?.Dutery 

use appropriate capitalization' 

punctuation 
respond to oral questions about a 

simple reading selecticn 
respond to written questions about 

a simple reading selection 
write a simple paragragh 
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SchQQi/Studv Skills Development Computational Skills Development 
Studenccan: Studentcan: 



work Independently at seat 

work In pairs or small group 

participate in class activities 

follow a dass schedule 

complete simple biodata forms 

return required forms with parent 

signature 

open and use a school locker 

use a dictionary 

organize and maintain a notebook 

complele homework assignments 

complete make-up assignments 

foUowing absence 
take quizzes and tests 

Cultural Orientation 

Student 



do basic additkxi problems 
do basic subtraction problems 
do basic multiplication problems 
do basic division problems 
read/understand basic math terms 
read simple graphs and charts 
make simple measurements 
estimate and round off numbers 
solve simple word problems 
use American money 



addresses teachers and other sore! 

personnel appropriately 
dresses appropriately for scnool and 

school-related events 
irrtoi'acts with members othur 

ethnic groups 

dsmonstrates appropriate classroom 
behavior 



demonstrates appropriate behavior in 

halls and other non-class;oom 

k>rations 

attends dass regularly 

arrivbi» at dass punctually 

anives at dass with appropriate 

books and materials 
demonstrates good personal grooming 

habits 



General information (to be completed by school designee) 



How does this student's overall preparatran for school compare with otl-ier newly arrived 
Southeast Asian refugees with whom you have worked? (Cirde one) 

belowaverage a/erage ab(^<eavQrage NA 

Given that teachers have varying degrees a' contact with students, how conrdent do you fee. 
about the answers you geve throughout this sun/ey? 

vary confident somewhat confident not confident at all 

Have you obsen/ed academic or soda! problems in areas other than those listed above that have 
presented serious difficulties for newly an-ived refugee students? If so, please describe. 
(Attach an addrtlorial sheet if necessary.) 



(Please return to resettlement representative) 
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APPENDIX B 
DATA COLLECTION 



PASS TRACKING STUDY 
DISTRIBUTION OF STUDENTS AMONG VOLUNI.iRY AGENCIES 



AGENCY 



#1 



Aoierlcan Council for Nationalities Service 2A 



American Fund for Czechoslovak Refugees 12 



Buddhist Council 



Church World Service 



Hebrew Immigrant Aid Society 



International Rescue Committee 



The Presiding Bishop's Fund 



Tolstoy Foundr'lon 



U.S. Catholic Conference 



World Relief Refugee Service 



32 
9 
38 



Lutheran Immigration and t'.efugee Service 29 



6 
1 

137 
50 



37 



10 



3i 
It) 
42 
28 
5 
0 
142 
39 



19 
3 
2 
8 
5 

16 
18 
6 
1 

160 
22 



H 
14 
5 
2 
7 
3 

18 
13 
0 
0 

71 
10 



TOTAL 
94 
30 
7 

78 
33 
114 
88 
17 
2 

510 
120 



TOTALS 



338 



352 



260 



143 



TOTAL NUMBER OF STUDENTS 



1093 
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PASS TRACKING STUDY 

STUDENT LISTS 
& 

SCHEDULE FOR ADMINISTRATION OF QUESTIONNAIRES 
RESETTLEMENT AGENCY: DATE: 



TIMETABLE 

ADMINISTRATION SET: * 1 #2 * 3 4 

ADMINISTRATION DATE: . 2/19 3/17 4/21 5/05 



INCLUDES CYCLES: 44,45 46,60 63,64 65 

57,58 61,62 36A-B 

59 35A-B 
36C-E 



TOTAL NUMBER OF STUuJNTS: 



TO RESETTLEMENT AGENCY REPRESENTATIVES: 



Due Co the many demands on both agency and school staffs, It may not be 
possible to maintain the timetable specified above for administration of the 
questionnaire. The focus of the study, however, is on students' initial 
degree of preparation for schools, and efforts to complete the r'»estionnaire 
as close to the specified date as possible will be appreciated. 
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QUESTIONNAIRE ADMINISTR.4TI0N SCHEDULE 



GROUP 


RPC 


ETHNIC 
GROUP 


CYCLE 
NO, 


END OF 

cycLE 


U.S. 
ARRIVAL 


ADMINISTRATION OF 
gUEi>T10NNAXR£ 

Week of: 




NON--PASS 


BATAAN 


KHMER & 
VIETNAMESE 


S7 


iU/ ZO 


NOVuiBER 


2/19/86 








KHMER & 
VIETNAMESE 


58 


1 179S 




2/19/86 








KHMER & 
VIETNAMESE 




1 5/1 A 

IZ/ 1 H 












KHMER & 
VIETNAMESE 


60 


1 /lA 


T AUTf AD V 

JANUAKi 










KHMER & 
VIETNAMESE 


61 




1* LBRu ARY 


3/17/86 








KHMER & 
VIETNAMESE 


62 


2/08 


FEBRUARY 


3/17/86 






GALANG 


VIETNAMESE 


35AB 


1/24 


FEBRUARY 


3/17/86 








VIETNAMESE 


36CE 


1/24 


FEBRUARY 


3/17/86 












1 / 1 0 

i/ lo 


MARCH 


5/05/86 






PHANAT 
NIKHOM 


KHMER 


44 


10/20 




z/ iv/oo 








KHMER 


45 


12/04 


DECEMBER 


2/n/86 








KHMER 


A6 


1/22 


FEBRUARY 


3/17/86 






RATA AM 


KHMER & 
VIETNAMESE 


63 


2/22 


MARCH 


4/21/86 








KHMER & 
VIETNAMESE 


64 


3/08 


MARCH 


4/21/86 


O 
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KHMER & 
VIETNAMESE 


65 


3/22 


MARCH 


53 

5/05/8f 



GUIDELINES FOR ADMINISTRATION OF THE QUESTIONNAIRE 



Thank you for your assistance in locating nevly-arrlved students in their schools 
and in identifying appropriate school personnel to complete the student performance 
quastionnaires for the PASS Tracking Study. 

The purpose of the study is to determine how veil students are being prepared for 
•acondary schools and to gather information from educators about what school 
•kills and knowledge students are lacking. 

Enclosed are the names of students selected for the study (Set # ^) • The names 

ara listed by cycle numbers for identification purposes. Each list contains the 
following information: 



Also enclosed are sufficient copies of the questionnaire and an attached cover 
letter to the school designee explaining the purpose of the study. 

The following are suggested steps for collecting the information requested for 
the study: 

1) Verify the identity and location of the student (s) with your records. 
Complete the upper portion of the tiuestionnaire* Student Information . 

(If the student has moved outside of your service area and you are 
unable to administer the questionnaire > please note the move and reasons 
for the move> if possible ^and return the questionnaire to your home office.) 

2) Contact the school (and the student) to identify the key school person 
best able to complete the questionnaire regarding the student's school/ 
classroom performance. 

3) Deliver the questionnaire to the school designee as close to the specified 
administration date as possible ( ) • 

4) If the school designee does not complete and return tie questionnaire 
within a week to ten days* make a follow-up phone call or visit. 

5) Return all completed questionnaires to the resettlement agency home 
office (unless directed otherwise). 

If there is a problem or error on the student list, you may call Margo Peterson 
or her secretary, Charlene, directly to double check the student rosters. (202) 
429-92924please be able to provide the student's cycle number and case number. 

Tour comments on students' adjustment and resettlement experiences are welcome 
and encouraged. If you would like to share your observations and suggestions, 
please attach an additional sheet to the questionnaire. Once again, thank you 
for your cooperation in this effort. 



student's name 
~ case number 
~ destination 
- U.S. arrival date 



untrained or PASS-trained 
refugee processing center 
cycle number 
ethnic group 
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PERMISSION FORM 



I give permission for release of information about the skills of my 

son/daughter for resear'ih purposes by the 

name 

Center for Applied Linj;;,uistics. I realize that this information 
does not in any way axfect my child's standing in school. 



Signature of Parent 



PERMISSION FORM 



I give permission for release of information about the skills of my 

son/daughter ^ for research purposes by the 

name 

Center for Applied Linguistics. I realize that this information 
does not in any way affect my child's standing in school. 



Signature of Parent 



PERMISSION FORM 



I give permission for release of information about the skills of my 

son/daughter for research purposes by the 

name 

Center for Applied Linguistics. I realize that this information 
does not in any way affect my child's standing in school. 



Signature of Parent 



APPENDIX C 
PERFORMANCE RESULTS 



PERFORMANCE RESULTS 



Section One: Skill Charts 

Section One compares PASS and non-PASS students in the total sample in terais of their 
perfontnance of die 52 skills that were included in the PASS questionnaire. In particular, this section 
consists of charts (otiv^^ for each of the 52 skills) that juxtapose tiie respective percentages of tiie PASS 
and non-PASS groups in each of tiie tiiree levels of skill competence (None/Minimum, Basic, and 
Mastery), percentages may not total exactiy 100% due to rounding off of numbers.) 



Section Two: Differential Tables 

Section Two conq>ares tiie skill performances of PASS and non-PASS students in 12 sub-groups 
of the total sanq)le. The purpose of the sub-grouping is to assess tiie effect of previous education on 
die peifomiance of tiie students. The 12 sub-groups have been derived by diviling each of tiuee 
major groups (the total sample itself, tiie Vietnamese sample, ana the Khmer sample) into three otiier 
sub-groups (no previous ecfaication, 1-3 years previous education, and 4+ years previous education). 

Each of tiie 12 tables con^ares PASS and non-PASS students in tiie form of differentials (+ or -) 
tiiat e^qiress tiie percenta^ dilSerence in size between PASS and non-PASS groups at tiic various 
assessment levels (tiiat is, tiie differential = % PASS - % non-PASS / % non-PASS). In otiiCT 
words, tiie difiEerential shows how many more (+) or fewer (-) PASS students compared witii 
non-PASS students were rated by teacters as having achieved a certain skill level 

The final column, which is labeled "B + M," is a composite of tiie Basic and Mastery levels. The 
two levels are combined here in order to provide a measure of "general competence." This measure 
provides a ccmvenient summary of tte effect of the PASS program on tiie performance of tiie 
different skills for each of tiie 12 sub-groups. 



Section Three: Charts Comparing the Sample Students with Other Southeast Asian 
Refugee Students 

Section Three compares tiie overall preparation of PASS and non-PASS students in terms of how 
tiieir teach ^ assessed tiiem in relaticm to otiier Soutiieast Asian refugee students with whom tiiey 
have previously wcnked. (See tiie General Information Section of tiie questionnaire.) The summary 
table at the beginning of tiie section presents differentials identical to those in Section Two except that 
tiie differentials in tins table reflect levels of overall assessment (Below Average, Average, and Above 
Average) relative to otiier Soutiieast Asian refugee students rather tiian of skUl competence (as in 
Section Two). The remainder of this section consists of charts tiiat juxtapose tiie respective 
percentages of tiie PASS and non-PASS groups at each of tiie three assessment levels. (Percentages 
may not total exactly 100% due to rounding off of numbers.) 
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Section One: Skill Charts 



2 



Aural/Oral English Proficiency 



Respond Appropriately to Greetings 



Level of 
Competence 



Mastery 



Basic 



None/Min'^^um 




0% 10% 20% 30% 40% 50% 60% 
Percentage of Students 



% of Non-PASS Stddents □ % of PASS Students 



(N = 211) 



(N = 191) 



4 

60 



Follouf Simple Classroom Instructions 



Level of 
Competence 



Mastery 



Basic 



None/Minimum 




0% 10% 20% 30% 40% 50ro 60% 
Percentage of Students 



% of Non-PASS Students □ % of PASS Students 



(N = 211) 



(N = 191) 
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Giue Personal Backgrcund Information 



Level of 
Competence 




Percentage of Students 

H % of l.jn-PASS Students G % of PASS Students 
(N = 211) (N = 181) 



R2 

6 



Ewpress Lock of Understanding 




(N = 21U (N = 188) 



flsk for CEarification 



Level of 
Competence 



Mastery 



Basic 




17% 



38% 



45% 



None/Minimum 



158% 



0% 10% 20% 30% 40% 
Percentage of Students 



50% 60% 



% of Non-PASS Students □ % of PASS Students 



(N = 210) 



(N = 186) 



R4 

8 



Tell Time 




Identify Common Classroom Objects 



Level of 
Competence 



Mastery 



Bacic 



None/Minimum 




0% 10% 20% 30% 40% 
Percentage of Students 



% of Non-PASS Students □ % .f PASS Students 



(N = 211) 



(N a 188) 



50% 



P6 

10 



Identify Common Foods 



Level of 
Competence 



Mastery 



Basic 




46% 



None/Minimum 




0% 10% 20% 30% 40% 
Percentage of Students 



50% 



% of Non*PASS Students % of PASS Students 



04 » 208) 



(N » 179) 
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flsk For Help Ulhen Houing Diffliulties 



Level of 
Competence 



MasUry 



Basic 



None/Minimum 




0% 10% 20% 30% 40% 
Percentage of Students 

% of Non-PASS Students G % of PASS Students 



48% 



50% 



(N « 209) 



(N « 188) 



12 



flsk For Permission to Leaue Classroom 



Level of 
Competence 



Mastery 



Basic 



None/Minimum 




10% 20% 30% 40% 
Percentage of Students 



50% 



% of Non-PASS Students □ % of PASS Students 



(N = 206) 



(N = 185) 
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EHpress Likes and Dislikes 



Level of 
Competence 



Mastery 



Basic 



None/Minimum 




0% 10% 20% 30% 40% 50% 60% 
Percentage of Students 



% of Non-PASS Students □ % of PASS Students 



(N = 207) 



(N = 177) 
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Report a Problem or Concern 




o 
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71 

15 



English Literacy Development 



72 



16 



Sequence Letters of the Alphabet 




17 73 



Make Sound/Symbol Correspondence 



Level of 
Competence 



Mastery 



Basic 



None/Minimum 




48% 



10% 20% 30% 40% 50% 
Percentage of Students 



% of Non-PASS Students □ % of PASS Students 



(N = 210) 



(N = 184) 



7-1 



Print Upper/LoiL'ctr Case Letters 



Level of 
Competence 



Mastery 



Basic 




47% 



12% 



None/Minimum 



21% 



0% 



10% 20% 30% 40% 
Percentage of Students 



50% 



% of Non-PASS Students □ % of PASS Students 



(N = 209) 



(N = 186) 




19 



Reed Basic Sight UJords 



Level of 
Competence 



Mastery 



Basic 



None/Minimum 




0% 10% 20% 30% 40% 50% 60% 
Percentage of Students 



% of Non-PASS Students O % of PASS Students 



(N = 209) 



(N = 187) 




Spell Ulords in Oiun Reading Uocabulary 




77 

21 



Use Appropriate Capitalization/Punctuation 




\ 



22 78 



Respond to Oral Questions About 
a Simple Reading Selection 



Level of 
Competence 



Mastery 



Basic 



None/Minimum 




48% 



L 






J 36% 






^K^^^^^^^^^^^^^t^^^^ 63% 


1 i 


1— 


— 1 — 


•— — 


— 1— 


1 1 



0% 10% 20% 30% 40% 50% 60% 70% 
Percentage of Students 



% of Non-PASS Students □ % of PASS Students 



( N = 211) 



(N = 184) 



73 



79 



Respond to Ulrltten Questions Rbout 
a Simple Reading Selection 



Ixvel of 
Competence 



Mastery 



Basic 



None/Minimum 




0% 1 0% 20% 30% 40% 50% 
Percentage of Students 



60% 70% 



% of Non-PASS Students G % of PASS Students 



(N=: 211) 



(N = 181) 



so 



Ulrfte a Simple Paragraph 



Mastery 



Level of 
Competence 



B£sic 



15% 



None/Minimum 



65% 



-4- 



1 83% 
I t 



0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 
Percentage of Students 



% of Non-PASS Students □ % of PASS Students 



(N = 209) 



(N = 176) 



81 

25 



Computational. Skills 
Development 



26 ^2 



/ 



Do Ba. . Addition Problems 



Level of 
Competence 




Percentage of Students 

■ % of Non-PASS Students □ % of PASS Students 
(N = 183) (N = 167) 
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Do Basic Subtraction Problems 




R4 

28 



Do Basic Multiplication Problems 



Level of 
Competence 




Percentage of Students 

■ % of Non-PASS StudenU □ % of PASS StudenU 
(N = 182) (N = 164) 



ERIC 



^5 

29 



Do Basic Diuision Problems 



Level of 
Competence 




Percentage of Students 

H % of Non-PASS Students G % of PASS Students 
(N = 182) (N = 163) 



30 

^6 



Read/Understand Basic Math Terms 




I 



Read Simple Graphs and Charts 



Level of 
Competence 




Percentage of Students 



H % of Non-PASS Students □ % of PASS Students 
(N » 172) (N = 144) 



ERIC 



32 



.^8 



Make Simple Measurements 



Level of 
Competence 




Percentage of Students 

H % of Non-PASS Students G % of PASS Students 
(N = 176) (N = 148) 



^9 



Estimate and Round Off Numbers 




90 



Solue Simple Ulord Problems 



Mastery 



Level of 
Competence 



Basic 



30% 



18% 



None/Minimum 



1 74% 

—4 



0% 10% 20% 30% 40% 50% 60% 70% 807o 
Percentage of Students 



% of Non-PASS Students G % of PASS Students 



(N = 179) 



(N = 152) 



35 



Use flmerican Money 




School/Study Skills 
D eve 1 opr^e n t 



^3 

37 



iilork Independently at Seat 




Ufork in Pairs or Smali Group 




Participate in Class flctiuities 



Level of 
Competence 



Mastery 



Basic 



Non«./Minimum 




0% 1 0% 20% 30% 40% 50% 
Percentage of Students 

% of Non-PASS StudenU % of PASS Students 



60% 



(N « 206) 



(N » 185) 



40 



FolSouf a Class Schedule 




Complete Simple Biodata Forms 




Return Required Forms mith Parent Signature 



Level of 
Competence 




(N 198) (N = 165) 



o ^3 93 

ERLC 



Upen and Use a School Locker 




ICO 



Use a Dictionary 



Level of 
Competence 



Mastery 



Basic 



Ncne/Minimurn 




0% 10% 5:0% 30% 40% 50% 
Percentage of Students 



60% 



% of Non-PASS Students □ % of PASS Students 



(N « 199) 



(N = 167) 



45 



101 



Organize and Maintain a Notebook 




Percentage of Students 

■ % of Non-PASS Studenu □ % of PASS Studenu 
(N = 203) (N = 173) 



46 7 02 



Complete Homework fJssignments 



Mastery 



40% 



28% 



Level of 
Competence 



Bisic 



None/Minimum 



15% 



45% 
144% 



28% 
— »—— 



0% 10% 20% 30% 40% 

Percentage of Students 



50% 



% of Non-PASS Students □ % of P/.3S Students 



(N « 203) 



(N = 181) 



ERIC 



47 



Complete Make-up flsitignments Follouiing Absence 




Take Quizzes oind Tests 




Cultural Orientation 



50 



Addresses School Personnel Appropriately 




lr,7 

51 



Dresses Appropriately for School 
and School-Related Euents 



Level of 
Competence 



Mastary 



Basic 



Nona/Minimum 




0% 10% 20% 30% 40% 
Percentage of Students 



50% 



60% 



% of Non-PASS *;tudenu □ % of PASS Students 



(N » 708) 



CN » 190) 



erJc 



52 



ir.s 



Interacts uiith Other Ethnic Groups 




Demonstrates Appropriate Classroom Behauior 




Demonstrates Appropriate Behauior in 
Halls and Other Non-Classroom Locations 



Level of 
Competence 




Percentage of Students 

H % of Non-PASS Students □ % of PASS Students 
(N = 203) (N = 183) 



ERIC 



ill 

55 



I 



Attends Class Regularly 



Level of 
Competence 



Mastery 



Basic 



None/Minimum 




0% 1 0% 20% 30% 40% 50% 60% 70% 80% 
Percentage of Students 



% of Non-PASS Students □ % of PASS Students 



(N = 209) 



(N = 192) 



ERLC 



56 



U2 



flrriues at Class Punctually 




57 J 13 



1 



flrriues at Class uiith flppropriate 
Books and Materials 



Level of 
Competence 




Percentage of Students 

■ % of Non-PASS Students □ % of PASS Students 
(N = 207) (N = 192) 



I 

I 



o 

ERIC 



58 



Demonstrates Good Personal Grooming Habits 




Section Two: 
Differential Tables 



JI16 

60 



PASS fOvarall^ va . Nen-PASS f Overall^ 



PASS N = 258 
Non-PASS N = 231 



Skill 




Level of 


Competence 






Mone/Min. 




Mastery 


B + M 


Aural/Oral English Proficiency 








a) Respond to Greetings 


-57% 


-4% 


+57% 


+ 15 \ 


b) Class Instructions 


-45% 


+ 6% 


+ S1% 


+20% 


c) Background Info. 


-30% 


+29% 


+ 63% 


+35% 


d) Lack of Understanding 


-36% 


+11% 


+ 92% 


+28% 


e) Ask for Clarification 


-22% 


+19% 


+ 70% 


+31% 


f) Tell Time 


-45% 


+21% 


+ 43% 


+303; 


g) Classroom Objects 


-38% 


-4% 


+59% 


+15% 


h) Common Foods 


-37% 


+18% 


+77% 


+5% 


i) Ask for Help 


-29% 


+10% 


+85% 


+29% 


j) Ask for Permission 


-35% 


+13% 


+36% 


+21% 


k) Likes and Dislikes 


-32% 


+24% 


+80% 


+36% 


1) Report a Problem 


-22% 


+27% 


+57% 


+33% 


AVERAGE 


-36% 


•l-14% 


+65% 


+25% 


English Literacy Development 










a) Sequence Alphabet 


-52% 


-19% 


+53% 


+14% 


b) Sound/Symbol Match 


-36% 


+12% 


+ 85% 


+29% 


c) Print Letters 


-43% 


-5% 


+31% 


+11% 


d) Read Sight Words 


-57% 


+33% 


+71% 


+45% 


e) Reading Vocab. Words 


-35% 


+ 15% 


+ 67% 


+30% 


f) Use Punctuation 


-32% 


+39% 


+78% 


+48% 


g) Respond to Oral Q's 


-43% 


+ 66% 


+78% 


+ 68% 


h) Respond to Written Q's 


-34% 


+ 69% 


+71% 


+70% 


i) Write Simple Paragraph 


-22% 


+73% 


+350% 


+106% 


AVERAGE 


-39% 


+31% 


+98% 


+47% 


Computational Skills Development 








a) Addition 


-71% 


+12% 


+ 10% 


+ 10% 


b) Subtraction 


-53% 


+ 11% 


+ 13% 


+ 12% 


c) Multiplication 


-22% 


0% 


+10% 


+5% 


d) Division 


-40% 


+22% 


+ 9% 


+ 16% 


e) Basic Math Terms 


-32% 


+39% 


+50% 


+42% 


f) Read Graphs/Charts 


-26% 


+ 63% 


+88% 


+70% 


g) Make Measurements 


-27% 


+35% 


+ 60% 


+41% 


h) Estimate/Round Off 


-27% 


+48% 


+38% 


+45% 


i) Solve Word Problems 


-20% 


+ 67% 


+57% 


+ 64% 


j) Use U.S. Money 


-30% 


+14% 


+21% 


+17% 


AVERAGE 


-35% 


+31% 


+36% 


+32% 



ERIC 



61 



1^7 



PASS rCh>arall^ vn. Men-PASS fOvemll^ 
(contltt\ied) 



Skill Levpl of r^ompfff-ffnre 

NcoaZ'^'TL:. Basic Mastery b + m 



School/Study Skills DavalopoMnt 



a) 


Work Independently 


iiO t! 


— 0 a- 


TO ts 


+ Dt5 


b) 


Work in Small Groups 


fi J. t! 


a- 

— 'O t! 


4- n a 


XI 0 Q. 


c) 


Class Activitiec 


O ^ tS 


T DtS 


4-/1 a 


XI 7 a 


d) 


Follow Class Schedule 






xo Q a 
+ Z 0 t! 


xi 0 a 

+ ts 


e) 


Complete Biodata Form 


^ O t! 


DtS 


-lc; na 
-rD Uts 


xO 0 a 


f) 


Get Parent's Signature 




+ 1 Dt! 


+ 4U t! 


-l_ 0 C Q. 

+ 25% 


g) 


Use School Locker 




U IS 


-4.9 7 a 
T*ii / tS 


XI A a 
+ 14 ts 


h) 


Use a Dictionary 




4-9 ^ a 


xc; ^a 

+ DOtS 


X '3 >i a 


i) 


Maintain a Notebook 






x*^ a 


X 1 a 


j) 


Complete Homewo.-k 




+ iS ts 


Xil 0 1. 
+4o < 


+ lo% 


k) 


Do Make-up Work 


-33% 


+5% 


+ 65% 


+26% 


1) 


Take Quizzes/Tests 


-45% 


±li 




t34% 




AVERAGE 


-40% 




+51% 


+20% 


tltural Orientation 










a) 


Address Teachers 


-59% 


+12% 


+43% 


+24% 


b) 


School Dress 


-75% 


+10% 


+8% 


+ 9% 


c) 


Other Ethnic Groups 


-44% 


+^9% 


+71% 


+40% 


d) 


Classroom Behavior 


-64% 


-7^ 


+27% 


+10% 


e) 


Non-Class Behavior 


-67% 


-21% 


+38% 


+ 9% 


f; 


Class Attendance 


-50% 


C% 


+4% 


+3% 


g) 


Class Punctuality 


-80% 


-14% 


+12% 


+4% 




3ring Books/Materials 


-50% 




+ 12% 


+4% 


i) 


Grooming Habits 


_Qi 




JSL\ 






AVERAGE 


-54% 


0% 


+24% 


+11% 



ERIC 



PASS with Wo Praviaim Bdueatiion 
VS. 

Mr>n-PASS with Ko Pravloua Edueation 

PASS N « 18 
Non-PASS N « 14 

Skill T.fivel of Cnmpetenrie 

Nr>nf>/Min. fiasifi Mast: pry B + M 



Aural/Oral English Proficiency 



a) 


Respond to Greetings 


-24% 


-42% 


+214% 


+8% 


b) 


Class Instructions 


-22% 


-12% 


+214% 


+13% 


c) 


Background Info. 


-62% 


+257% 


NA* 


+379% 


d) 


Lack of Understanding 


-45% 


-24% 


NA* 


+110% 


e) 


Ask for Clarification 


-37% 


+5% 


NA* 


+138% 


f) 


Tell Time 


-49% 


-33% 


NA* 


+63% 


g) 


Classroom Objects 


-51% 


-8% 


+4'.i7% 


+67% 


h) 


Common Foods 


-51% 


+21% 


NA* 


+121% 


') 


Ask for Help 


-23% 


-49% 


NA* 


+28% 


j) 


Ask for Fermi" "ion 


-22% 


-8% 


+100% 


+22% 


k) 


Likes and Disxxxes 


-51% 


+214% 


+143% 


+190% 


1) 


Report a Problem 


-29% 




NA* 


+110% 




AVKRA6B 


-39% 


•1-32% 


•1-226% 


•1-104% 



English Lit#racy Davslopmant 



a) 


Sequence Jlphabet 


-50% 


-72% 


+238% 


+30% 


b) 


Sound/Symbol Match 


-38« 


+57% 


+214% 


+96% 


c) 


Print Letters 


-53% 


-49% 


+ 190% 


+30% 


d) 


Read Sight Words 


-59% 


+43% 


+388% 


+132% 


e) 


Reading Vocab. Words 


-61% 


+86% 


+371% 


+ 157% 


f) 


Use Punctuation 


-49% 


+214% 


NA* 


+293% 


g) 


Respond to Oral Q's 


-70% 


+857% 


NA* 


+ 943% 


h) 


Respond to Written Q's 


-58% 


+ 190% 


NA* 


+219% 


i) 


Write Simple Paragraph 


-16% 


+57% 


NA* 


+ 100% 


AVERAGE 


-50% 


•1-154% 


•i-280% 


•1-222% 



Conqputational Skills Davalopmant 



a) 


Addition 


-17% 


-39% 


+37% 


+ 6% 


b) 


Subtraction 


+ 9% 


-50% 


+47% 


-1% 


c) 


Multiplication 


+ 9% 


-59% 


+81% 


-3% 


d) 


Division 


-54% 


0% 


+375% 


+65% 


e) 


Basic Math Terms 


-51% 


+273% 


-25% 


+ 170% 


f) 


Read Graphs/Charts 


-39% 


+213% 


-12% 


+ 135% 


g) 


Make Measurements 


-48% 


+ 104% 


NA* 


+ 161% 


h) 


Estimate/Round Off 


-48% 


+300% 


-100% 


+ 161% 


i) 


Solve Word Problems 


-29% 


+ 167% 


NA* 


+ 167% 


j) 


Use U.S. Money 


-34% 


-46% 


mi 


+34% 




AVERAGE 


-30% 


•1-86% 


■1-58% 


•1-90% 



EMC 



PASS wit:h Mq Pg^viena g dueaiiion 
VS. 

Won^PASg vit:h Wq Previou s gdueation 
(contlnu«d) 

Sl^ ill Level of rnmpot-AnrP 

None /Mi n, Basir Mastery B + M 



School/Study SUlls Dsv^lopoiwit 



a) Work Independently -60% 

b) Work in Small Groups -41% 

c) Class Activities -56% 

d) Follow Class Schedule -66% 

e) Complete Biodata Form -52% 

f) Get Parent's Signature -64% 

g) Use School Locker -62% 

h) Usv^ a Dictionary -4 9% 

i) Maintain a Notebook -34% 
j) Complete Homework -49% 
k) Do Make-up Work -30% 
1) Take Quizzes/Tests -72% 

AVKRAGX -53% 



-74% 


+ 414% 


+46% 


-42% 


+257% 


+17% 


+22% 


NA* 


+ 100% 


-39% 


+336% 


+ 66% 


+110% 


NA* 


+200% 


+ 9% 


+400% 


+ 64% 


-67% 


+ 857% 


+164% 


+138% 


+ 100% 


+129% 


-8% 


+ 136% 


+32% 


-8% 


+110% 


+35% 


-23% 


NA* 


+40% 


t214% 


t37i% 


+267* 


•1-19% 


+51% 


+97% 



Cultural Orientation 



a) 


Address Teachers 


-52% 


-45% 


+: '5% 


+44% 


b) 


School Dress 


-100% 


-28% 


+76% 


+ 19% 


c) 


Other Ethnic Groups 


-68% 


+ 91% 


+313% 


+148% 


d) 


Classroom Behavior 


-100% 


-52% 


+239% 


+45% 


e) 


Non-Class Behavior 


-100% 


-54% 


+400% 


+45% 


i) 


Class Attendance 


-100% 


-31% 


+74% 


+18% 


g) 


Class Punctuality 


-100% 


-74% 


+74% 


+30% 


h) 


Bring Books /Mate rials 


-74% 


-45% 


+70% 


+23% 


i) 


Grooming Habits 


-25% 


-59% 


+89% 


+2% 




AVERAGE 


-80% 


-39% 


+167% 


+42% 



*The non-PASS denominator is zero and thus no ratio exists. The 
NA's are excluded from the average of the column. 



ERIC 



64 



120 



PXaS wii^h 1-3 Yaara Prm^riauti gdueat-ion 

VS. 

Mon-PASa with 1-3 Yaara PravieBg gdueat - ion 

PASS N - 51 
Non-PASS N - 37 

Sltill Lpvel of Cnmppt-Pnre 

Nr>n«»/MTn. BasiC Mast pry B t M 



Atlxal/Oral English Profici«ncy 



a) 


Respond to Greetings 


-68% 


+50% 


+29% 


+42% 


b) 


Class Instructions 


-51% 


+37% 


+26% 


+33% 


c) 


Background Info. 


-23% 


+32% 


+20% 


+30% 


d) 


Lack of Understanding 


-43% 


+29% 


+ 125% 


+45% 


e) 


Ask for Clarification 


-16% 


+33% 


+ 9% 


+26% 


f) 


Tell Time 


-66% 


+ 159% 


+31% 


+ 105% 


g) 


Classroom Objects 


-49% 


+ 12% 


+ 69% 


+26% 


h) 


Common Foods 


-48% 


+58% 


+ 200% 


+81% 


i) 


Ask for Help 


-33% 


+31% 


+ 64% 


+39% 


j) 


A-^k for Permission 


-48% 


+82% 


+ 18% 


+58% 


k) 


Likes and Dislikes 


-43% 


+80% 


+ 167% 


+ 97% 


1) 


Report a Problem 


-22V 


tJ64% 


-12% 


t45% 




AVERAGE 


-42% 


•t-56% 


•t-62% 


•t-52% 



English Literacy D^v^lopmsnt 



a) 


Sequence Alphabet 


-79% 


+ 11% 


+108% 


+48% 


b) 


Sound/Symbol Match 


-25% 


+21% 


+45% 


+27% 


c) 


Print Letters 


-50% 


-9% 


+53% 


+ 16% 


d) 


Read Sight Words 


-68% 


+55% 


+340% 


+88% 


e) 


Reading Vocab. Words 


-32% 


+59% 


-9% 


+42% 


f) 


Use Punctuation 


-44% 


+ 104% 


+233% 


+ 119% 


g) 


Respond to Oral Q's 


-43% 


+59% 


+300% 


+80% 


h) 


Respond to Written Q's 


-37% 


+ 116% 


+233% 


+ 132% 


i) 


Write Simple Paragraph 


-26% 


+ 175% 


NA* 


+300% 




AVERAGE 


-45% 


•t-66% 


+163% 


+95% 



Con^utmtional Skills Dsvelopmant 



a) 


Addition 


-81% 


+ 10% 


+36% 


+23% 


b) 


Subtraction 


-59% 


+7% 


+32% 


+ 18% 


c) 


Multiplication 


-29% 


-5% 


+32% 


+ 11% 


c!^ 


Division 


-36% 


+54% 


0% 


+27% 


e) 


Basic Math Terms 


-35% 


+34% 


NA* 


+86% 


f) 


Read Graphs/Charts 


-16% 


-6% 


NA* 


+76% 


g) 


Make Measurements 


-7% 


+ 61% 


+233% 


+81% 


h) 


Estimate/Round Off 


-34% 


+70% 


+400% 


+ 113% 


i) 


Solve Word Problems 


-18% 


+ 65% 


NA* 


+ 123% 


j) 


Use U.S. Money 


-42% 


+74% 




+27% 




AVERAGE 


-36% 


+37% 


+101% 


+59% 



ERIC 
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121 



(continued) 



Skill 



Nnne/Min 



Level nf r,omp#>t#>nrf> 
Sasif. Mastery 



School/Stud^ Skills D#v«lopnwit 



a) 


Work Independently 


-29% 


-8% 


+».?% 


+13% 


b) 


Work in Small Groups 


-56% 


+ 40\, 




+30% 


c) 


Class Activities 


-^7% 


+84% 


-4% 


+46% 


d) 


Follow Class Schedule 


-92% 


+ 14% 


+50% 


+29% 


e) 


Con^lete Biodata Form 


-24% 


+ 19% 


+ 80% 


+33% 


f) 


Get Parent's Signature 


-60% 


+49% 


+35% 


+43% 


g) 


Use School Locker 


-68% 


+39% 


+32% 


+35% 


h) 


Use a Dictionary 


-52% 


+100% 


+567% 


+156% 


i) 


Maintain a Notebook 


-48% 


+52% 


+ 150% 


+71% 


j) 


Con^lete Homework 


-71% 


+55% 


+ 90% 


+ 69% 


k) 


Do Make-up Work 


-53% 


+89% 


+ 143% 


+113% 


1) 


Take Quizzes/Tests 


-55% 


t66% 


'rSfii 


t62% 




AVXBA6X 


-55% 


•»-50% 


+107% 


+58% 


iltural Ori«ntation 










a) 


Address Teachers 


-76% 


+ 96% 


+50% 


+76% 


b) 


School Dress 


-100% 


-27% 


+ 64% 


+ 9% 


c) 


Other Ethnic Groups 


-37% 


+58% 


+ 14% 


+44% 


d) 


Classroom Behavior 


-83% 


+21% 


+32% 


+26% 


e) 


Non-Class Behavior 


-80% 


-19% 


+ 65% 


+20% 


f) 


Class Attendance 


-75% 


+3% 


+ 10% 


+8% 


g) 


Class Punctuality 


-100% 


-23% 


+ 28% 


>-9% 


h) 


Bring Books/Materials 


-53% 


-8% 


+ 26% 


+ 11% 


i) 


Grooming Habits 


-01 


_Qi 


0% 






AVKRA6X 


-67% 


+11% 


+32% 


+23% 



*The non-PASS denominator is zero and thus no ratio exists. 
NA's are excluded from the average of the column. 



The 



ERIC 



66 



?2 



PASS wifch 44- Yaarg Pravieiig Education 

vs. 

Kon^-PASS with 4-^ Years PraviQua Edueafcion 

PASS N = 60 
Non-PASS N = 92 

Skill Level of Comppt-^nrf^ 

None/Min . Basic Mastery B + M 



Aural/Oral English Proficisncy 



a) 


Respond to Greetings 


-9% 


-23% 


+54% 


+1% 


b) 


Class Instructions 


-37% 


-10% 


+54% 


+11% 


c) 


Background Info. 


-21% 


+2% 


+54% 


+ 14% 


d) 


Lack of Understanding 


+4% 


-11% 


+35% 


0% 


e) 


Ask for Clarification 


-10% 


0% 


+38% 


+ 10% 


f) 


Tell Time 


-24% 


-3% 


+ 19% 


+8% 


g) 


Classroom Objects 


-10% 


-13% 


+21% 


+1% 


h) 


Common Foods 


+ 6% 


-19% 


+38% 


-1% 


i) 


Ask for Help 


-26% 


+5% 


+44% 


+ 17% 


j) 


Ask for Permission 


-17% 


-2% 


+21% 


+7% 


k) 


Likes and Dislikes 


-14% 


-5% 


+57% 


+ 11% 


1) 


Report a Problem 


-17% 


+17% 


+30% 


+20% 




AVZBAGK 


-15% 


-5% 


+39% 


+8% 



English Literacy Davalopment 



a) 


Sequence Alphabet 


-10% 


-36% 


+42% 


+1% 


b) 


Sound/Symbol Match 


-39% 


+4% 


+43% 


+18% 


c) 


Print Letters 


+8% 


-11% 


+ 10% 


-1% 


d) 


Read Sight Words 


-50% 


+22% 


+20% 


+21% 


e) 


Reading Vocab. words 


-28% 


-7% 


+38% 


+ 10% 


f) 


Use Punctuation 


-21% 


+ 17% 


+40% 


+24% 


g) 


Respond to Oral Q's 


-35% 


+28% 


+54% 


+35% 


h) 


Respond to Written Q's 


-35% 


+31% 


+ 64% 


+41% 


i) 


Write Simple Paragraph 


-31% 


+50% 


+300% 


+88% 




AVERAGE 


-27% 


+11% 


+68% 


+26% 



Coaqputational Skills Davelopmant 



a) 


Addition 


-43% 


+16% 


-3% 


+3% 


b) 


Subtraction 


-56% 


+16% 


0% 


+5% 


c) 


Multiplication 


-45% 


+29% 


-9% 


+6% 


d) 


Division 


-68% 


+14% 


+ 15% 


+15% 


e) 


Basic Math Terms 


-37% 


+34% 


+30% 


+33% 


f) 


Read Graphs /Charts 


-42% 


+ 95% 


+31% 


+68% 


g) 


Make Measurements 


-17% 


+32% 


+61% 


+42% 


h) 


Estimate/Round Off 


-43% 


+ 60% 


+47% 


+55% 


i) 


Solve Word Problems 


-31% 


+71% 


+2 9% 


+54% 


j) 


Use U.S. Money 


-23% 


-13% 


+38% 


+8% 




AVERAGE 


-44% 


+35% 


+24% 


+29% 
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if 



PASS wliih 44> Ym^rm Pr^viQua Edugal^ion 

VS. 

(continued) 



Skill 



None/Min. 



Level of r!nmpf>t:e>nre 
£a^i£ Mastery 



School/Study Skills Dsvslopmsnt 



B + M 



a) 


Work Independently 


-15% 


-6% 


+10% 


+1% 


b) 


Work in Small Groups 


-13% 


-10% 


+23% 


+4% 


c) 


Class Activities 


0% 


+2% 


-3% 


+0% 


d) 


Follow Class Schedule 


-20% 


-2% 


+6% 


+2% 


e) 


Complete Biodata Form 


-26% 


+10% 


+38% 


+20% 


f) 


Get Parent's Signature 


-33% 


-2% 


+24% 


+9% 


g) 


Use School Locker 


-25% 


-16% 


+15% 


+2% 


h) 


Use a Dictionary 


-.25% 


-22% 


+ 61% 


+12% 


i) 


Maintain a Notebook 


-16% 


-2% 


+17% 


+5% 


j) 


Coitqplete Homework 


-28% 


+10% 


0% 


+5% 


k) 


Do Make-up Work 


-31% 


+8% 


+23% 


+15% 


1) 


Take Quizzes/Tests 


-19% 


-23% 


t73% 


+5% 




AVERA6K 


-21% 


-4% 


+24% 


+7% 


Cultural Orientation 










a) 


Address Teachers 


-53% 


+1 6% 


+8% 


+12% 


b) 


School Dress 


+67% 


+23% 


-14% 


-2% 


c) 


Other Ethnic Groups 


-38% 


+9% 


+65% 


+25% 


d) 


Classroom Behavior 


-62% 


0% 


+6% 


+3% 


e) 


Non-Class Behavior 


-29% 


-21% 


+18% 


0% 


f) 


Class Attendance 


NA* 


+4% 


-3% 


-1% 


g) 


Class Punctuality 


0% 


-7% 


+3% 


0% 


h) 


Bring Books/Materials 


0% 


-15% 


+8% 


0% 


i) 


Grooming Habits 


NA* 


+24% 


-17% 


-a%. 




AVEBAGS 


-16% 


•r4% 


+8% 


+4% 



The non-PASS denominator is zero and thus no ratio exists 
NA's are excluded from the average of the column. 
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Vietnameaa PASS f Overall^ va . Vietnameaa Wen-PASS rOverall) 



PASS N = 116 
Non-PASS N = 146 

filtill Lf>vel of rompPt-PnrP 

None/Min . Basic Masf-ftry B + M 



Aural/Oral English Proficiency 



a) 


Respond to Greetings 


-60% 


-8% 


+112% 


+18% 


b) 


Class Instructions 


-47% 


+2% 


+121% 


+28% 


c) 


Background Info. 


-34% 


+25% 


+220% 


+49% 


d) 


Lack of Understanding 


-32% 


0% 


+ 120% 


+20% 


e) 


Ask for Clarification 


-28% 


+ 16% 


+138% 


+40% 


f) 


Tell Time 


-40% 


+14% 


+46% 


+26% 


g) 


Classroom Objects 


-35% 


0% 


+45% 


+ 14% 


h) 


Common Foods 


-32% 


+8% 


+ 100% 


+32% 


i) 


Ask for Help 


-37% 


+ 14% 


+ 117% 


+40% 


j) 


Ask for Permission 


-36% 


+3% 


+ 62% 


+23% 


k) 


Likes and Dislikes 


-37% 


+11% 


+213% 


+48% 


1) 


Report a ProbZ snt 


-24% 


+16% 


+150% 


+37% 




AVERAGE 


-37% 


+8% 


+120% 


+31% 



English Literacy Development 



a) 


Sequence Alphabet 


-36% 


-25% 


+56% 


+10% 


b) 


Sound/Symbol Match 


-62% 


+29% 


+150% 


+57% 


c) 


Print Letters 


-48% 


+5% 


+25% 


+14% 


d) 


Read Sight Words 


-49% 


+24% 


+ 63% 


+37% 


e) 


Reading Vocab. Words 


-40% 


+14% 


+88% 


+36% 


f) 


Use Punctuation 


-40% 


+52% 


+ 64% 


+55% 


g) 


Respond to Oral Q's 


-32% 


+52% 


+78% 


+59% 


h) 


Respond to Written Q's 


-26% 


+42% 


+ 67% 


+49% 


i) 


Write Simple Paragraph 


-24% 


+61% 


+400% 


+95% 




AVERAGE 


-40% 


+28% 


+110% 


+46% 



Conqputational Skills Development 



a) 


Addition 


-100% 


+32% 


+4% 


+14% 


b) 


Subtraction 


-85% 


+ 17% 


+ 10% 


+13% 


c) 


Multiplication 


-50% 


0% 


+ 15% 


+8% 


d) 


Division 


-66% 


+37% 


+20% 


+27% 


e) 


Basic Math Terms 


-47% 


+ 61% 


+47% 


+56% 


f) 


Read Graphs /Charts 


-46% 


+ 111% 


+ 92% 


+ 103% 


g) 


Make Measurements 


-44% 


+41% 


+ 93% 


+ 60% 


h) 


Estimate/Round Off 


-49% 


+ 63% 


+88% 


+73% 


i) 


Word Problems 


-20% 


+ 67% 


+57% 


+ 64% 


P 


Use U.S. Money 


-46% 


=21. 


+72% 


+25% 


AVERAGE 


-55% 


+42% 


+51% 


+44% 
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ViefcnMiiiaa PASS rOverall^ vs. ViAi^n^mftgft Wqii-PASS f OvftMll^ 

(continued) 

Skill Lev^l of rnmpPt-Anrf^ 

None/Min. Basic Mastery B + M 



School/Study Skills Development 



a) 


Work Independently 


-21% 


-2% 


+15% 


+5% 


b) 


Work in Small Groups 


-52% 


-4% 


+50% 


+16% 


c) 


Class Activities 


-20% 


-6% 


+41% 


+9% 


d) 


Follow Class Schedule 


-57% 


-6% 


+28% 


+9% 


e) 


Complete Biodata Form 


-26% 


+21% 


+ 69% 


+36% 


f) 


Get Parent's Signature 


-44% 


+12% 


+43% 


+23% 


g) 


Use School Locker 


-35% 


-26-^ 


+38% 


+10% 


h) 


Use a Dictionary 


-44% 


0% 


+8 6% 


+33% 


i) 


Maintain a Notebook 


-6% 


-24% 


+ 62% 


+3% 


j) 


Con^lete Homework 


-59% 


+2% 


+56% 


+22% 


k) 


Do Make-up Work 


-51% 


-8% 


+120% 


+36% 


1) 


Take Quizzes/Tests 


-23% 


-30% 


+164% 


+15% 




AVERAGE 


-36% 


-6% 


•1-64% 


•1-18% 


iltural Ori«ntation 










a) 


Address Teachers 


-69% 


+20% 


+37% 


+26% 


b) 


School Dress 


-100% 


-3% 


+11% 


+5% 


c) 


Other Ethnic Groups 


-46% 


+23% 


+86% 


+40% 


d) 


Classroom Behavior 


-64% 


-5% 


+23% 


+9% 


e) 


Non-Class Behavior 


-58% 


-30% 


+44% 


+8% 


f) 


Class Attendance 


-50% 


0% 


+3% 


+2% 


g) 


Class Punctuality 


-60% 


+4% 


+3% 


+3% 


h) 


Bring Books/Materials 


-12% 


-6% 


+5% 


+ 1% 


i) 


Grooming Habits 


-33% 


=21 


+5% 


+2% 




AVERAGE 


-55% 


0% 


+24% 


+11% 
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VLm^nnmMm PASS ^Lth. Mo Pravioua Bdueation 

VS. 

Viafenamaaft Won-PASS witrh Mo Previeua Edueation 

PASS N = 0 
Non-PASS N = 7 

NO PASS GROUP EXISTS FOR THIS CATEGORY. 
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Viatnamega PASS with 1-3 Yeara Previoua Edueatien 

VS. 

Viatnamftaa Men-PASS with 1-3 Yeara Previeua Education 



PASS N »= 10 
Non-PASS N = 14 

Skill Levpl of Compf^.teinr.p. 

Nonp/Min. Basir: Mastery B + M 



Aural/Oral Snglish Proficiancy 



a) 


Respond to Greetings 


-40% 


+63% 


-100% 


+40% 


b) 


Class Instructions 


+12% 


+22% 


-100% 


-12% 


c) 


Background Info. 


+39% 


-69% 


NA* 


-69% 


d) 


Lack of Understanding 


+20% 


-20% 


NA* 


-20% 


e) 


Ask for Clarification 


+56% 


-100% 


NA* 


-100% 


f) 


Tell Time 


-15% 


+186% 


-100% 


+43% 


g) 


Classroom Objects 


-12% 


+138% 


-100% 


+19% 


h) 


Common Foods 


-19% 


+329% 


-100% 


+ 114 


i) 


Ask for Help 


+78% 


-74% 


-100% 


-78% 


j) 


Ask for Permission 


+23% 


-17% 


-100% 


-30% 


k) 


Likes and Dislikes 


+11% 


-38% 


NA* 


-38% 


1) 


Report a Problem 


±41 


-100% 


NA* 


-100% 




AVKRA6X 


•1-16% 


+27% 


-100% 


-19% 



English Literacy D«v«lopi)Mnt 



a) 


Sequence Alphabet 


-65% 


+72% 


+114% 


+86% 


b) 


Sound/Symbol Match 


-44% 


+257% 


-29% 


+114% 


c) 


Print Letters 


-30% 


+38% 


+3% 


+21% 


d) 


Read Sight Words 


-15% 


+90% 


-100% 


+43% 


e) 


Reading Voceib. Words 


-22% 


+72% 


-100% 


+39% 


f) 


Use Punctuation 


-15% 


+90% 


-100% 


+43% 


g) 


Respond to Oral Q's 


+10% 


+5% 


-100% 


-21% 


h) 


Respond to Written Q's 


+13% 


-21% 


-100% 


-48% 


i) 


Write Simple Paragraph 


+16% 


-100% 


NA* 


-100% 




AVERAGE 


-17% 


+56% 


-51% 


+20% 



Conq>utational Skills Development 



a) 


Addition 


-100% 


+33% 


+7 6% 


+49% 


b) 


Subtraction 


-69% 


+24% 


+83% 


+41% 


c) 


Multiplication 


-51% 


-8% 


+144% 


+43% 


d) 


Division 


-66% 


+211% 


+22% 


+117% 


e) 


Basic Math Terms 


-20% 


+10% 


NA* 


+47% 


f) 


Read Graph p /Charts 


-25% 


0% 


NA* 


+200% 


g) 


Make Measurements 


-25% 


+100% 


NA^ 


+200% 


h) 


Estimaie/Round Off 


-37% 


+200% 


NA* 


+300% 


i) 


Solve Word Problems 


-25% 


+100% 


NA* 


+200% 


j) 


Use U S. Money 


-41% 


+33% 


+100% 


+50% 




AVERAGE 


-46% 


+70% 


+85% 


+125% 
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Via^namoaa PASS wH-h 1-3 Yaara Pr^vinnm Edueatf.ion 

VS. 

ViefcnanmMt Wen-PASS with 1-3 Yeara Pravious Edueafcion 

(continued) 



Skill 



None/Mln. 



T.evpT of r!n.npp>t-enr:f> 
Basic Masf-ery 



School/Study Skills Development 



B + M 



a) 


Work Independently 


+30% 


-3% 


-57% 


-26% 


b) 


Work in Small Groups 


-60% 


+180% 


-60% 


+60% 


c) 


Class Activities 


0% 


+100% 


-100% 


0% 


d) 


Follow Class Schedule 


-70% 


+100% 


-5% 


+34% 


e) 


Complete Biodata Form 


-4% 


+233% 


-100% 


+11% 


f) 


Get Parent's Signature 


-10% 


+18% 


+18% 


+18% 


g) 


Use School Locker 


-20% 


-15% 


-39% 


+22% 


h) 


Use a Dictionary 


-55% 


+211% 


+22% 


+148% 


i) 


Maintain a Notebook 


-13% 


+30% 


+25% 


+29% 


j) 


Complete Homework 


-48% 


+253% 


-60% 


+ 67% 


k) 


Do Make-up Work 


0% 


-35% 


+29% 


-3% 


1) 


Take Quizzes/Tests 


-25% 


+135% 


-41% 


±42%. 




AVERAGE 


-23% 


+101% 


-31% 


+34% 



Cultural Orientation 

a) Address Teachers -47% 

b) School Dress -100% 

c) Other Ethnic Groups -22% 

d) Classroom Behavior -72% 

e) Non-Class Behavior -72% 

f) Class Attendance -100% 

g) Class Punctuality -100% 

h) Bring Books/Materials -13% 

i) Grooming Habits +25% 

AVERAGE -56% 



+138% 
-7% 
+38% 
+72% 
+43% 
+90% 
+43% 
+74% 
±£li 

+61% 



-5% 
+40% 
+43% 
+11% 
+40% 

-6% 

+ 9% 
-2 6% 
-35% 

+8% 



+ 67% 
+16% 
+39% 
+38% 
+41% 
+18% 
+18% 
+4% 
=21 
+26% 



The non-PASS denominator is zero and thus no ratio exists. The 
NA's are excluded from the average of the column. 



Vietnameaa PASS with 44- Yeara Pravioua BriMflaVlftn 

VS. 

Viatnameaa Mon-PASS with 4+ Yeara PrAvioua Rduffation 

PASS N = 34 
Non-PASS N - 75 

Skill Level of nnmpfil-pnre 

Mnne/M-in ■ Basic Mast-ery B + M 



Aural/Oral English Proficiency 



a) 


Respond to Greetings 


-31% 


-17% 


+ 63% 


+5% 


b) 


Class Instructions 


-40% 


-4% 


+ 60% 


+13% 


c) 


Background Info. 


-38% 


+ 18% 


+111% 


+34% 


d) 


Lack of Understanding 


-10% 


-4% 


+27% 


+3% 


e) 


Ask for Clarification 


-20% 


+ 13% 


+45% 


+20% 


f) 


Tell Time 


-33% 


0% 


+30% 


+ 14% 


g) 


Classroom Objects 


-25% 


-12% 


+34% 


+5% 


h) 


Common Foods 


-22% 


-13% 


+72% 


+ 11% 


i) 


Ask for Help 


-47% 


+41% 


+31% 


+38% 


j) 


Ask for Permission 


-38% 


+22% 


+14% 


+33% 


k) 


Likt;S and Dislikes 


-38% 


+8% 


+107% 


+34% 


1) 


Report a Problem 


• -40% 


t37% 


+113% 


+51% 




AVZRA6S 


-32% 


+7% 


+59% 


+22% 



English Literacy D^valopoMnt 



a) 


Sequence Alphabet 


-18% 


-28% 


+30% 


0% 


b) 


Sound/Symbol Match 


-64% 


+11% 


+106% 


+36% 


c) 


Print Letters 


-7% 


+4% 


-2% 


+1% 


d) 


Read Sight Words 


-55% 


+22% 


+31% 


+26% 


e) 


Reading Vocab. Words 


-20% 


-9% 


+36% 


+7% 


f) 


Use Punctuation 


-38% 


+37% 


+27% 


+34% 


g) 


Respond to Oral Q's 


-30% 


+34% 


+42% 


^36% 


h) 


Respond to Written Q's 


-42% 


+50% 


+40% 


+47% 


i) 


Write Simple Paragraph 


-331 


+54% 


+275% 


+86% 




AVERAGE 


-34% 


+19% 


+65% 


+30% 



Conqputational Skills Development 



a) 


Addition 


-100% 


+48% 


-7% 


+8% 


b) 


Subt raction 


-100% 


+32% 


-3% 


+8% 


c) 


Multiplication 


-56% 


+ 19% 


-2% 


+5% 


d) 


Division 


-78% 


+ 6% 


+24% 


+17% 


e) 


Basic Math Terms 


-52% 


+42% 


+38% 


+40% 


f) 


Read Graphs/Charts 


-59% 


+ 167% 


+44% 


+106% 


g) 


Make Measurements 


-39% 


-3% 


+ 90% 


+33% 


h) 


Estimate/Round Off 


-64% 


+100% 


+43% 


+72% 


i) 


Solve Word Problems 


-50% 


+111% 


+75% 


+ 94% 


j) 


Use U.S. Money 


-32% 


-39% 


+76% 


+ 12% 




AVERAGE 


-63% 


+48% 


+38% 


+40% 
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ViAfenamaaa PASS with 44- Years Pravioua Edueation 



ViatnamAga Non-PASS with 44- Y«»»yM Pravioiv^ Ertuffiwtion 

(continued) 



Level of f;nTnpf>1-f>nce 
Basic Mast-pry 



School/Study Skills Davalopiaent 



B + M 



a) 


Work Independently 




J.1 

+ 1 Dt5 




xQ& 


b) 


Work in Small Groups 


— O o &. 


— 4 t5 


4-1 n% 


TO ^ 


c) 


Class Activities 


i o r\ %■ 


— 1 Dt5 


+ 1Ut! 


— DT5 


d) 


Follow Class Schedule 


— 4 U% 


+ ^ % 




XO & 


e) 


Complete Biodata Form 




- J% 


4_ n fl> 


X 1 ^ 9^ 
+ 14 % 


f) 


Get Parent's Signature 


—4 4% 




-Li 

+1 


X 1 "3 & 
+ 10% 


g) 


Use School Locker 


o Q, 


o a. 


XI Q & 


xO SI 
+^ % 


h) 


Use a Dictionary 


— 4 4 t5 




XQ & 


XOO SI 
+ ^^ % 


i) 


Maintain a Notebook 


-12% 


O O Q. 

-23% 


+ 4 o% 


+ 4% 


j) 


Complete Homework 


-35% 


+ 11% 


+ 3% 


+7% 


k) 


Do Make-up Work 


-50% 


+ 16% 


+38% 


+25% 


1) 


Take Quizzes/Tests 


-14% 


-29% 


+105% 


+7% 




AVKRJkGE 


-28% 


-6% 


-h33% 


+9% 


wjltural Orientation 










a) 


Address Teachers 


-84% 


+37% 


-3% 


+20% 


b) 


School Dress 


-100% 


+19% 


-5% 


+3% 


c) 


Other Ethnic Groups 


-48% 


+11% 


+133% 


+37% 


d) 


Classroom Behavior 


-62% 


+5% 


+ 6% 


+5% 


e) 


Non-Class Behavior 


-62% 


-28% 


+35% 


+5% 


f) 


Class Attendance 


NA* 


-7% 


+3% 


0% 


g) 


Class Punctuality 


-100% 


-6% 


+8% 


+3% 


h) 


Bring Books/Materials 


-25% 


-24% 


+15% 


+1% 


i) 


Grooming Habits 


NA* 


-11% 


+M 


0% 




AVERAGE 


-69% 


0% 


+22% 


+8% 



The non-PASS denominator is zero and thus no ratio exists. 
NA's are excluded from the average of the column. 
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Khmar PASS /Qvarall^ va. Khmar MAn-PASS /Ovoralll 



PASS N ■= 142 
Non-PJtSS N = 85 



ERIC 



Skill 




Level of 








None/Min. 


Basic. 


Mastery 


B + M 


Aural/Oral English Proficiency 








a) Respond to Greetings 


-42% 


+ 15% 


+ 9% 


+ 13% 


b) Class Instructions 


-27% 


+ 6% 


+8% 


+ 6% 


c) Background Info. 


-19% 


+21% 


-8% 


+ 15% 


d) Lack of Understanding 


-40% 


+32% 


+35% 


+33% 


e) Ask for Clarification 


-13% 


+ 19% 


+ 14% 


+ 17% 


f) Tell Time 


-47% 


+21% 


+52% 


+32% 


g) Classroom Objects 


-35% 


-8% 


+57% 


+ 12% 


h) Common Foods 


-35% 


+ 16% 


+57% 


+26% 


i) Ask for Help 


-19% 


-2% 


+ 64% 


+ 14% 


j) As!'c for Permission 


-29% 


+ 17% 


+16% 


+17% 


k) Likes and Dislikes 


-27% 


+26% 


+25% 


+25% 


1) Report a Problem 


-15% 


±221 


zl8% 


tl8% 


AVE.' .J 


-29% 


•1-16% 


•1-26% 


•1-19% 


English Lltaracy Davalopman^: 










a) Sequence Alphabet 


-53% 


-14% 


+47% 


+15% 


b) Sound/Symbol Match 


-16% 


0% 


+47% 


+ 11% 


c) Print Letters 


-33% 


-11% 


+33% 


+9% 


d) Read Sight Words , 


-61% 


+31% 


+ 100% 


+48% 


e) Reading Vocab. Words 


-35% 


+ 15% 


+77% 


+30% 


f) Use Punctuation 


-32% 


+32% 


+275% 


+ 60% 


g) Respond to Oral Q's 


-43% 


+47% 


+ 100% 


+57% 


h) Respond to Written Q's 


-39% 


+74% 


+175% 


+87% 


i) Write Simple Paragraph 


-27% 


+178% 


+800% 


+240% 


AVERAGE 


-38% 


+39% 


•1-183% 


■f62% 


Con^utational Skills Devalopment 








a) Addition 


-62% 


-7% 


+33% 


+13% 


b) Subtraction 


-53% 


0% 


+24% 


+ 12% 


c) Multiplication 


-23% 


-7% 


+27% 


+8% 


d) Division 


-33% 


0% 


+52% 


+ 16% 


e) Basic Math Terms 


-3C% 


+ 19% 


+400% 


+49% 


f) Read Graphs/Charts 


-21% 


+35% 


+450% 


+73% 


g)' Make Measurements 


-22% 


+ 13% 


+800% 


+33% 


h) Estimate /Round Off 


-24% 


+48% 


+71% 


+53% 


i) Word Problems 


-13% 


+27% 


NA* 


+45% 


j) Use U.S. Money 


-19% 


+ 18% 


-8% 


+ 3% 


AVERAGE 


-30% 


■1-15% 


•1-205% 


•^3l% 
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Khmar PASS tQvmr»\l\ va-Khmur Won-PAS S f Overall \ 

(continued) 



Skill 



Nonff/Min. 



Level of rnmppt-pnrp 
Basir. Mast-.ery 



School/Study Skills D«v«lopia«nt 



B + M 



a) 


Work Independently 


-24% 


-39% 


+127% 


+5% 


b) 


Work in Small Groups 


-35% 


-17% 


+73% 


+8% 


c) 


Class Activities 


-47% 


+10% 


+56% 


+22% 


d) 


Follow Class Schedule 


-74% 


+2% 


+35% 


+17% 


e) 


Conplete Biodata Form 


-21% 


+7% 


+70% 


+19% 


f) 


Get Parent's Signature 


-50% 


+13% 


+17% 


+14% 


g) 


Use School Locker 


-63% 


+8% 


+41% 


+23% 


h) 


Use a Dictionary 


-41% 


+48% 


+171% 


+72% 


i) 


^faintain a Notebook 


-34% 


+22% 


+35% 


+26% 


j) 


Complete Homework 


-47% 


+13% 


+33% 


+22% 


Ic) 


Do Make-up Work 


-26% 


+11% 


+32% 


+19% 


1) 


Take Quizzes/Tests 


r57% 


f3ai 


t88% 


+53% 




AVERAGE 


-43% 


•l>10% 


•1-65% 


•1-25% 


iltural Orientation 










a) 


Address Teachers 


-52% 


+15% 


+28% 


+21% 


b) 


School Dress 


-85% 


+4% 


+21% 


+13% 


c) 


Other Ethnic Groups 


-43% 


+32% 


+ 64% 


+40% 


d) 


Classroom Behavior 


-64% 


-3% 


+23% 


+12% 


e) 


Non-Class Behavior 


-67% 


-14% 


+33% 


+10% 


f) 


Class Attendance 


-50% 


-4% 


+4% 


+2% 


g) 


Class Punctuality 


-80% 


-26% 


+19% 


+4% 


h) 


Bring Books/Materials 


-57% 


-19% 


+17% 


+3% 


i) 


Grooming Habits 


-22% 




+ 2% 


+2% 




AVERAGE 


-58% 


-1% 


•1-23% 


•H2% 



The non-PASS denominator is zero and thus no ratio exists. 
NA's are excluded from the average of the column. 



The 
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VS. 



PASS N « 18 
Non-PASS N - 7 

Skill Level of Cnmpf^±f^nc& 

None/Ml n. Basic Mastery B + M 



Aural/Orml Inglish Proficiency 



a) 


Respond to Greetings 


-24% 


-23% 


+52% 


+7% 


b) 


Class Instructions 


-3% 


-12% 


+57% 


+ 1% 


c) 


Background Info. 


-62% 


+257% 


NA* 


+379% 


d) 


Lack of Understanding 


-55% 


+57% 


NA* 


+336% 


e) 


Ask for Clarification 


-30% 


-24% 


NA* 


+72% 


f) 


Tell Time 


-49% 


-33% 


NA* 


+ 63% 


g) 


Classroom Objects 


-35% 


-23% 


+ 179% 


+26% 


h, 


Common Foods 


-51% 


+21% 


NA* 


+121% 


i) 


Ask for Help 


+2% 


-61% 


NA* 


-3% 


j) 


Ask for Permission 


-9% 


+14% 


-3% 


+5% 


k) 


Likes and Dislikes 


-45% 


+214% 


+21% 


+118% 


1) 


Report a Problem 


-2H 


tl4% 


-mi 


t52% 




AVXRAGX 


-32% 


+33% 


•1-61% 


+98% 



Inglish Literacy Davalopmant 



a) 


Sequence Alphabet 


-38% 


-7?% 


+ 145% 


+15% 


b) 


Sour.d/Syrobol Match 


-38% 


+ 136% 


+57% 


+ 96% 


c) 


Print Letters 


-41% 


-24% 


+42% 


+ 15% 


d) 


Read Sight Words 


-58% 


+ 94% 


+129% 


+ 112% 


e) 


Reading vocab. Words 


-51% 


+34% 


+136% 


+ 67% 


f) 


Use Punctuation 


-49% 


+214% 


NA* 


+293% 


g) 


Respond to Oral Q's 


-67% 


+379% 


NA* 


+421% 


h) 


Respond to Written Q's 


-54% 


+ 110% 


NA* 


+ 131% 


i) 


Write Simple Paragraph 


-16% 


+57% 


NA* 


■^100% 




AVERAGE 


-46% 


+103% 


+102% 


+139% 



Cos^utational Skills Devslopment 



a) 


Addition 


+ 12% 


-42% 


+ 26% 


-1% 


b) 


Subtraction 


+47% 


-42% 


+ 12% 


-10% 


c) 


Multiplication 


+47% 


-42% 


+ 12% 


-10% 


d) 


Division 


-24% 


-24% 


+ 124% 


+ 13% 


e) 


Basic Math Terms 


-24% 


+70% 


-65% 


+24% 


f) 


Read Graphs /Charts 


-30% 


+ 176% 


-59% 


+59% 


g) 


Make Measurements 


-20% 


-6% 


NA* 


+20% 


h) 


Estimate/Round Off 


-20% 


+82% 


-100% 


+20% 


i) 


Solve Word Problems 


-10% 


+21% 


NA* 


+21'J 


j) 


Use U.S. Money 


-45% 


-32% 




+68% 




AVERAGE 


-7% 


+16% 


-7% 


+20% 



(continued) 



Skill 



Kon^/Min 



Level of Cnmp^t-^nce 
Basic Maatery 



School/Study Skills O^vAlopnant 



a) 


Work Independently 


-60% 


-62% 


+148% 


1 il O tt. 

+43% 


b) 


Work in Small Groups 


-41% 


-23% 


+72% 


+15% 


c) 


Class Activities 


-61% 


+52% 


NA* 


+148% 


d) 


Follow Class Schedule 


-70% 


+57% 


+110% 


+ 93% 


e) 


Con^lete Biodata Form 


-46% 


+52% 


NA* 


+117% 


f) 


Get Parent's Signature 


-68% 


+9% 


NA* 


+ 91% 


g) 


Use School Locker 


-69% 


-50% 


NA* 


+429% 


h) 


Use a Dictionary 


-49% 


+72% 


NA* 


+121% 


i) 


Maintain a Notebook 


-42% 


+14% 


+136% 


+53% 


j) 


COT^lete Homework 


-24% 


+14% 


+2% 


+7% 


k) 


Do Make-up Work 


-30% 


-23% 


NA* 


+40% 


1) 


Take Quizzes/Tests 


.-741 


NA* 


tl36% 


+450% 




AVBOUBK 


-53% 


'►10% 


•»-101% 


•►134% 


Cultural Orientation 










a) 


Address Teachers 


NA* 


-66% 


+22% 


-22% 


b) 


School Dress 


-100% 


-34% 


+103% 


+20% 


c) 


Other Ethnic Groups 


-67% 


+159% 


+ 94% 


+126% 


d) 


Classroom Behavior 


-100% 


-33% 


+136% 


+52% 


e) 


Non-Class Behavior 


-100% 


-24% 


+341% 


+100% 


f) 


Class Attendance 


NA* 


-65% 


+13% 


0% 


g) 


Class Punctuality 


-100% 


-65% 


+40% 


+19% 


h) 


Bring Books /Materials 


NA* 


-48% 


+16% 


-5% 


i) 


Grooming Habits 


NAl 


-56% 


t44% 


-6% 




AVKRAfiX 


-93% 


-26% 


-»-90% 


+32% 



The non-PASS denominator is zero and thus no ratio exists. The 
NA's are excluded from the average of ne column. 
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1^5 



KHnfT- p;^.q« w<»h 1-3 Vara Pravieua Brtuenfeion 

VS. 

|r><ni^^> w^n-PXaa with 1-3 Y««r« Pyvloua Edueation 



PASS N - 41 
Non-PASS N - 23 



ERIC 



Ski'' 1 




Level of 


Comoetence 






None/Min. 


Basic 


Mastery 


B + M 


Aural/Oral English Proflclancy 








a) ReSDond to Greet inas 


-77% 


+54% 


+ 11% 


+33% 


K\ Class Instnictions 




+37% 


+ 32% 


+35% 


Badtcuround Info 


-37% 


+51% 


-11% 


+40% 


d^ Lii^clt ft£ Dndftirst sndi ncr 


-58% 


+ 60% 


+ 69% 


+63% 


e^ Ask ^ftr Clarification 


-33% 


+ 100% 


-12% 


+51% 


f) Tell Time 


-81% 


+ 138% 


+59% 


+ 107% 






-14% 


+162% 


+15% 


h) Common Foods 


-54% 


+20% 


+360% 


+54% 


i) Ask for Help 


-58% 


+80% 


+ 69% 


+77% 


« j) Ask for Permission 


-67% 


+143% 


+13% 


+78% 


k) Likes and Dislikes 


-56% 


+96% 


+111% 


+100% 


1) Report a Problem 


"37% 


+122% 


-16% 


+69% 


AVKRA6E 


-57% 


+74% 


+69% 


+60% 


English ULtaracy Davalopnant 




- 






a) Sequence Alphabet 


-81% 


-7% 


+83% 


• J VJ w 


b) Sound/Symbol Match 


-3% 




+1 nc% 




c) Print Letters 


-36% 


s% 


-1-67% 


-1-74 


d) Read Sight Words 


-83% 


+33% 


+600% 

• V v/ vy X 


+77% 


e) Reading Vocab. Words 


-31% 


+ 46% 

I Tl U T> 


n% 


» ^ O i> 


f) Use Punctuation 


-51% 


+ 96% 


NA* 


+ 146% 


g) Respond to Oral Q's 


-54% 


+4 9% 


NA* 


+87% 


h) Respond to Written Q's 


-49% 


+ 118% 


NA* 


177% 


i) Simple Paragraph 


-36% 


+575% 




875% 


AVERAGE 


-47% 


+97% 


+170% 


+159% 


Computational Skills Dsvelopmant 








a) Addition 


-64% 


+3% 


+ 15% 


+ 9% 


b) Subtraction 


-43% 


+5% 


+ 9% 


+7% 


c) Multiplication 


0% 


-5% 


+8% 


+ 1% 


d) Division 


-9% 


+24% 


-9% 


+8% 


e) Basic Math Terms 


-39% 


+41% 


NA* 


+ 97% 


f) Read Graphs/Charts 


-12% 


-5% 


NA* 


+53% 


g) Make Measurements 


-25% 


+41% 


+80% 


+47% 


h) Estimate/Round Off 


-30% 


+42% 


+220% 


+72% 


i) Solve Word Problems 


-15% 


+50% 


NA* 


+ 93% 


j) Use U.S* Money 


-37% 


+77% 


-46% 


+ 16% 


AVERAGE 


-27% 


+27% 


+40% 


+40% 
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ln^mmr^ Pags with 1-3 Yft^M Pravioua Edueation 

VS. 





(continuad) 








Skill 


L 










None/Min . 


Bd.s ic 


Ma si" prv 


B + M 


School/Study Skills Davalopment 








a) Work Independently 


-41% 


X O 7> 


+ 1 ?4% 


+13% 


b) Work in Small Groups 


-46% 






+18% 


c) Class Activities 


-70% 


+69% 


+27% 


+53% 


d) Follow Class Schedule 


-100% 




+8 S9i 


+22% 


e) Complete Biodata Form 


-26% 


-11% 


+360% 


+26% 


f) Get Parent's Signature 


-88% 


+34% 


+31% 


+33% 


g) Use School Locker 


-86% 




T J Z) ^ 




h) Use a Dictionary 


-53% 




NA* 


+167% 


i) Maintain a Notebook 


-58% 


I T •! T> 




I O J T> 


j) Complete Homework 


-77% 


• J. J ts 


+ 1 f%^^ 


+ 61 % 

I O X « 


k) Do Make-'Up Work 


-70% 


■4-1 1 

T X J. DU 


+ 1 Q09s. 


+1 47% 


D'Tako Quizzes/Tests 


rm 




+ft'^% 


+ SA% 


AVERAGE 


-•65% 


X^l Ik 




▼J # ^ 


Cultural Orientation 










a) Address Teachers 


-84% 


+75% 


+61% 


+69% 


b) School Dress 


-100% 


-36% 


+84% 


+4% 


c) Other Ethnic Groups 


-38% 


+59% 


0% 


+38% 


d) Classroom Behavior 


-82% 


+5% 


+36% 


+20% 


e) Non-Class Behavior 


-70% 


-37% 


+88% 


+9% 


f) Class Attendance 


-50% 


-18% 


+16% 


+2% 


g) Class Punctuality 


-100% 


-37% 


+40% 


+5% 


h) Bring Books/Materials 


-62% 


-26% 


+47% 


+10% 


i) Grooming Habits 


-22% 


-14% 


+17% 


+2% 


AVERAGE 


-68% 


-3% 


•1-43% 


•1-18% 



The non-PASS denominator is zero and thus no ratio exists. 
NA's are excluded from the average of the column. 



The 



Tnimar- PAfiS wH;h 44- Yaara Previeua Edueafcion 

VS. 

Xlymt^r- TJ^n-PASg with 44- VMrn Pravi oua Rdueation 



PASS N = 26 
Non-PASS N = 17 

Skill Level of r.nmpf>t-,f>nrft 

None/Min. Basic Maat-ery b + m 



Aural/Oral English Proficisncy 



a) 


c<espond to Greetings 


NA* 


-25% 


+2% 


-12% 


b) 


Class Instructions 


-11% 


-2% 


+7% 


+7% 


c) 


Background Info. 


+100% 


-16% 


-32% 


-22% 


d) 


Lack of Understanding 


+ 61% 


-21% 


0% 


-13% 


e) 


Ask for Clarification 


+31% 


-20% 


-12% 


-17% 


f) 


Tell Time 


+4% 


+ 14% 


-11% 


-1% 


g) 


Classroom Objects 


+22% 


+21% 


-19% 


-5% 


h) 


Common Foods 


+133% 


-30% 


-29% 


-29% 


i) 


Ask for Help 


+20% 


-39% 


+38% 


-11% 


j) 


Ask -f OIL Permission 


+142% 


-44% 


+31% 


-19% 


k) 


Likes and Dislikes 


+72% 


-4 % 


-28% 


-28-% 


1) 


Report a Problem 


+41% 




-56% 


-31% 




AVERAGE 


•1-56% 




-9% 


-15% 



English Literacy DevelopflMnt 



a) 


Sequence Alphabet 


+33% 




+43% 


-2% 


b) 


Sound/Symbol Match 


+ 61% 




-38% 


-13% 


c) 


Print Letters 


+117% 


-381 


+32% 


-7% 


d) 


Read Sight Words 


-29% 


+22% 


-6% 


+9% 


e) 


Reading Vocab. Words 


-29% 


-2% 


+31% 


+ 11% 


f) 


Use Punctuation 


-6% 


-7% 


+28% 


+6% 


g) 


Respond to Oral Q's 


-29% 


+ 12% 


+39% 


+20% 


h) 


Respond to Written Q's 


'34% 


+21% 


+117% 


+49% 


i) 


Write Simple Paragraph 


-32% 


+108% 


+200% 


+1j7% 




AVERAGE 


•1-8% 


•1-10% 


•1-50% 


•1-23% 



Coxoputational Skills Development 



a) 


Addition 


+13% 


-44% 


+84% 


-1% 


b) 


Subtraction 


-40% 


-33% 


+77% 


+7% 


c) 


Multiplication 


-41% 


+2% 


+57% 


+ 18% 


d) 


Division 


-57% 


-11% 


+87% 


+ 18% 


e) 


Basic Math Terms 


-32% 


• +11% 


NA* 


+53% 


f) 


Read Graphs/Charts 


-15% 


-18% 


NA* 


+ 18% 


g) 


24ake Measurements 


-61% 


+71% 


NA* 


+103% 


h) 


Estimate/Round Off 


-32% 


+3% 


NA* 


+71% 


i) 


Solve Word Problems 


-9% 


+3% 


NA* 


+ 19% 


j) 


Use U.S. Money 


+20% 




+ 4% 


=21 




AVERAGE 


-27% 


-2% 


•1-62% 


••-30% 



o 
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I 



Ithntkr- PA«« w^th 4-f Y«ara Pravioug Ediifiation 

VS. 

Khmmr Won-PASS with 4+ Vara Pravleua Kdueafcion 

(continued) 

Level of Compef-enne 
None/Min. Ba^lC Masrery B + M 



School/Study Skills Development 



a) 


Work Independently 


+167% 


-39% 


+37% 


-11% 


b) 


Work in Small Groups 


+100% 


-25% 


+2 6% 


-6% 


c) 


Class Activities 


0% 


+8% 


-17% 


0% 


d) 


Follow Class Schedule 


-33% 


+14% 


-5% 


+2% 


e) 


Conqplete Biodata Form 


-8% 


+17% 


-14% 


+3% 


f) 


Get Parent's Signature 


+133% 


-23% 


+10% 


-9% 


g) 


Use School Locker 


NA* 


-23% 


+11% 


-5% 


h) 


Use a Dictionary 


+16% 


-32% 


+74% 


-5% 


i) 


Maintain a Notebook 


-28% 


+54% 


-29% 


+13% 


j) 


Conplete Homework 


-29% 


+45% 


-11% 


+11% 


k) 


Do Make-up Work 


-6% 


0% 


+6% 


+3% 


1) 


Take Quizzes/Tests 


t42% 


• -13% 


+9%' 


=5i 




AVXRA6X 


•»>32%- 


-1% 


•1-8% 


-1% 



Cultxiral Orientation 



a) 


Address Teachers 


-6% 


+3% 


+2% 


+2% 


b) 


School Dress 


+100% 


+58% 


-30% 


-7% 


c) 


Other Ethnic Groups 


+13% 


+12% 


-23% 


-4% 


d) 


Classroom Behavior 


-33% 


+9% 


-2% 


+2% 


e) 


Non-Class Behavior 


NA* 


-7% 


-8% 


-8% 


f) 


Class Attendance 


NA* 


+50% 


-16% 


-4% 


g) 


Class Punctuality 


NA* 


+13% 


-9% 


-4% 


h) 


Bring Books/Materials 


NA* 


0% 


-6% 


-4% 


i) 


Grooming Habits 


NA*, 


+125% 


-50% 


=^ 




AVERAGE 


+19% 


•1-29% 


-16% 


-4% 



*The non-PASS denominator is zero and thus no ratio exists. The 
NA's are excluded from the average of the column. 
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Section Three: 
Charts Comparing the Sample 
Students with Other Southeast 
Asian Refugee Students 



140 
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Cornn^riaon wifeh Ofchar S.g. Aaian Refuyaa Studenfca; 

PASS rra. Non-PASS 



Assessment-, T.t^vel 



GroQp 


Below Average 


Average 


Above Average 


a) Total Sample (Overall) 


-71% 


-2% 


+109% 


b) Total Sample (0 Yrs. Ed.) 


-59% 


-12% 


+575% 


c) Total Sample (1-3 Yrs. Ed. 


) -78% 


+57% 


+143% 


d) Total Sample (4+ Yrs. Ed.) 


-71% 


-20% 


+55% 


e) Vietnamese (Overall) 


-71% 


+8% 


+85% 


f) Vietnamese (0 Yrs. Ed.) 


NA* 


NA* 


NA* 


g) Vietnamese (1-3 Yrs. Ed.) 


-72% 


+ 900% 


-52% 


h) Vietnamese (4+ Yrs. Ed.) 


-57% 


-2 9% 


+ 63% 


i) Khmer (Overall) 


-70% 


-14% 


+182% 


j) Khmer (0 Yrs. Ed.) 


-61% 


NA 


+170% 


k) Khmer (1-3 Yrs. Ed.) 


-79% 


-2% 


+356% 


1) Khmer (4+ Yrs. Ed.) 


NA 


-2 9% 


+ 54% 


*No PASS-trained Vietnamese 
previous education. 


Students were categorized as having no 


**The non-PASS denominator 


is zero and thus 


no ratio 


exists . 
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Comparison with Other SX. Asian Refugee Students: 

PASS (Overall) vs. Non-PASS (Overall) 



Percentage of 
Students 




Below Average Average Above Average 

Assessment Level 



■ Non-PASS □ PASS 
(N = 205) (N = 182) 



142 
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Comparison with Other S.E. Asian Refugee Students: 

PASS with No Previous Education 
vs. 

Non-PASS with No Previous Education 




Below Average Average Above Average 

Assessment Level 



■ Non.PASS □ PASS 
(N= 12) (N = 13) 



ERLC 



P7 

143 



Comparison with Other S.E. Asian Refugee Students: 

PASS with 1-3 Years Previous Education 
vs. 

Non-PASS with 1-3 Years Previous Education 



60% ■■ 
50% ■• 
40% 

Percentage of , ^ 
Students 

20% • • 
10% •> 
0% 



55% 




Below Average Average Above Average 

Assessment Level 



NOE-PASS □ PASS 



(N = 37) 



(N = 47) 



88 J -^4 



Comparison with Other Asian Refugee Students: 

PASS with 4+ Years Previous Education 
vr, 

Non-PASS wi^h 4+ Years Previous Education 



59% 



Percentage of 
Students 




Below Average Average Atx)V6 Average 

Assessment Level 



Non-PASS □ PASS 



(N = 88) 



(N = 58) 
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Comparison with Other S.E. Asian Refugee Students: 

Vietnamese PASS (Overall) 
vs. 

Vietnamese Non-PASS (Overall) 



Percentages of 
Students 




Below Average Average Above Average 

Assessment Level 



■ Non-PASS □ PASS 
(N » 129) (N^^e^ 



Comparison wUh Other S.E. Asian Refugee Students: 

Vietnamese PASS with No Previous Education 
vs. 

Vietnamese Non-PASS with No Previous Education 



Percentage of 
Students 




0% 



Below Av«rag« 



0% 



0% 



Av«rag# 

Assessment Level 



Above Average 



Non-PASS □ PASS 



(N«7) 



(N«0) 



ERLC 
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Comparison with Other S.E. Asian Refugee Students: 
Vietnamese PASS with 1-3 Years Previous Education 



vs. 



Vietnamese Non-PASS with 1-3 Years Previous Education 



Students 



0% 





71% 






70% 








20% 
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ComparUoB with Other S.E. Asian Refugee Students: 

Vietnamese PASS with 4^ Years Previous Education 

vs. 

Vietnamese Non-PASS with 4-f Years Previotis Education 
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Comparison with Other S.E. Asian Refugee Students: 
Kbmer PASS (Overall) 



vs. 



Khmer Non-PASS (Overall) 
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Comparison with Other S.E. Asian Refugee Students: 
Khmer PASS with No Previous Education 



vs. 



Khmer Non-PASS wiUi No Previous Education 
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Comparison with Other S.E. Asian Refugee Students: 

Khmer PASS with 1-3 Years Previous Education 
vs. 

Khmer Non-PASS with 1-3 Years Previous Education 
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Comparison with Other S.E. Asian Refugee Students: 

Khmer PASS with 4-i- Years Previous Education 
vs. 

Khmer Non-PASS with 4+ Years Previous Education 



70% 
60% " 
50% ■• 

Percentage of 40% • ■ 
Students 

20% ■• 
10% ■■ 
0% ■- 



65% 



0% 0% 




I 

Belcw Average Average Above Average 

Assessment Level 



Non-PASS □ PASS 



(N= 17) 



(N = 24) 



ERIC 



97 



1^3 



APPENDIX D 

RESPONDENTS' C0N3^NTS 



ERIC 



Respondent's Comments 



Have you observed academic or social problems in areas others than those listed 
above that have presented serious difficulties for newly arrived refugee students? 
It soj please describe. 



Cycle 57 (Non-PASS) 



Lack of encouragement to study at hone and lack of importance placed on learning English. 

It would be helpful to Cambodian students to have a dictionary which translates into English. 

Huy had very litde schooling in Vietnam. He's in grade 8 now, but his learning ability is grade 1. 
He's a happy child, very polite, and willing to cooperate. 

They dU depend too much on transladcm. Aggression and regression due to cultural shock. 
Different standards of personal hygiene. Problems accepting each other among the different S.E. 
Asian groups. 

Trinh has progressed very slowly and has been very nervous. 

Studeni is very sliy and had difficulty in making friends with members of the same ethnic group. 
Displays crustration and anger. 

Sometimes they can write a litde better than they can understand spoken language and speak. 

Trang seems to be adjusting very well. She studies hard and is learning fast Her friends are all 
Vietn^jnese at this point, which is to expected at this time. She seems quite happy. 

This particular student has proved to be an above average student, mainly because she attended 
school in Vietnam. However, many Amerasian students who have not had formal schooling in 
Viemam before their arrival have run into trememdous difficulty both academically and socially. I 
strongly recommend that these students be taught literacy skills in their native language during the 
training with PASS. It is also necessary that they know basic computations in order to survive in 
mainstream classrooms. 



Cycle 58 (Non-PASS) 



Chea was totally unprepared for our high school curriculuntL Almost all of the skills which T h ve 
rated as a "2" have been acquired during the two months I have been teaching him ESL since he 
arrived. Chea is quite immature also. He should have been placed on the junior high school level. 
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Ok was totally unprepared for our school curriculum* Alixx>st all of the skills which I have rated as 
a '7*' have been acquired during die two months I have been teaching her mtensive ESL since she 
arrived 



Cycle 59 (Non-PASS) 



No problems observed She seems to enjoy ESL studies and will gready benefit £rom our extended 
program if she continues. 

No, Michael is one of iny most helpful and brightest students. I think once he has mastered the 
English language, he will have no problems going dm jgh our American Educatic»? system. He is 
very conscientious and meticulous about his school work and tries very har^ Ithink 
if he had PASS training, li^ would probably be working close io grade level in one to two 
semesters. 

I do not know if staying together in their cultural and linguistic group clows down their assimilation 
into the English culture. 

Students that can spcsk some English are hesitant to answer basic questions lu school perscmnel 
(teacher, nurse, etc.) evoi though di^ cart It is extremely hard for us to place them in classes 
correcdy when they refuse to commumcate widi us. 

Very competent She is ready to be mainstreamed in other classes now. Phan had 5 years of 
En^h study in VN, was linoited in spee^ L in the beginning but doing very well now, after several 
months in the U.S.. 

Roek did not go thm the PASS program at Bataan - though she did have an ESL class (they learned 
songs). If possible, siH school age children ought to attend iht PASS program and school 
orientation ; esp. diird grade and up. Since it is a Federal law requiring grade level entrance 
according to dieir age, even if they Ve had no schooling before, any formal training would help. 
There is a definite r^ed for counseling of Indochinese teenagers. The smdents have no way to 
work tiirough the family and peer problems tiiat have occurred widi their rapid enculturation. 

Listening skills. Many refugees mate minimal effort to comprehend vhat others are trying to 
communicate to diem via various means. The "affective filter" is almost impenetrable. 

Ngoc has asked for help in her Science class. She does not understand the book or classroom 
work. 

Yen's biggest problem is tiiat she came in die middle of die school year. It's been difficult for her 
to "catch-up" widi students tfiat start^^ widi me m September. This couldn't be helped, of course. 
I think she will do quite well eventually. 

Isolation of our Asian students in families and jobs where no English is spoken. 
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Ci Ie60 (Non-PASS) 



She can't express or understand what is expected of her. I often have to speak tt) her in her native 
tongue. She's very laz/, can't or doesn't want to do what is required of her in class. She always 
come to class unpirepared and seems to be in a different world altogether. She's one of the slowest 
students in my class. 

Mai had scmie rather solid learning oarners. Her body language was 'leave me alone." She was 
not trusting and unable to take ris^ It has been difficult to establish trust but feel that has been 
accon^lished Ste still has afew behavioral problems and relies a lot on her sister Thanh who has 
made a remaikably good adjustment in a very short time. 

I see this student's big^^ problem as being emotional and behavioral at this point Her fear in the 
classroom has been s^eviaf^d, but she is still generally a£raid (being alone, the daik, doing new 
things). 

Tm sure it would be very difficult to meet the emc i(mal and psychological needs of all of the 
refugees before arrival. I wodd hope tluu we wodd be nioving toward some more 
counseling services. 

Soine of our students ridicule and "pick ooP these foreign students. Usually, they handle this well, 
but it is a problem. 

Tung has been placed in a Math dass that I feel is too much of a challenge for him. Obviou sly he 
does not have ^foundation or the basic skills to succeed in my class. He does not try at alL He 
is not motivated in tiie least 

Tuan and otiier newly arriving Soutiieast Asian re fiigees are not prepared socially for their entrance 
into American life. Tuan is my best student of th f new group. The others do not seem to have an 
understanding of how to act in the school setting. They do not even try to follow directions or try 
simple, very basic projects. Tuan is definitely an exception to this. He is very polite and shows 
knowledge of how to act in a school setting. 

This student is lacking in even the most minimal of Enp:lish language skills and comprehension. 
The only area where he shows a good amount of knowledge is Math. 

Basically, just sitting in a seat; asking permission to leave the room; and refiraining Ixom loud, 
spiKitaneous outbursts with excessive physical reactions is the most necessary! 

Quy cannot accept correcticMi in any area. He becomes very frustrated and aggressive in situations 
such as standardized testing. He is moody and firequentiy refuses to acknowledge communications 
horn peers and teachers. He prefers to help himself, rather thi ^ receive assistance from teachers. 

Hand and eye gestures misunderstood both ways. 

The newer groups need more language training in smaller class settings. The students axe very shy 
and withdrawn. They need more individualized help and oral drilling. 
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Van has adjusted with some difficulty to the classroom routine; she exhibits inappropriate behavior 
less often now than ^en she first arrived - examples: overly sensitive (crying) when scolded by 
teacher, easily distracted; cheating on tests; fighting with pencils, scissors etc., "jumpy" - needing 
to get up and move around the roooL 

Dicpanived with an extraordinarily good grasp of English and because she ^ "sabeady ahead of 
many E.S.L. students already here she sometimes "put them down" which Ca ^ed some irritation. 

Some students do not regularly carry documents such as 1-94 and S.S. card; some do not comply 
with immuniz a t ion regulations; some do not register for tiie draft (which makes it impossible to 
place them in jobs); some do not coasply with Ae laws regarding driving and insurance and some 
documents (many) represent inaccurate birthdates. 



Cyde61(Non.PASS) 



Students should be prepared as to what to expect in RE. classes - changing cloths, swimsuits, 
showers. 

He could work on better gnxHning. 

Ok is struggling to learn; she is wcnking hard, but lacks pre-reading skills. 

Anh Juan is very polite and cooperative but is making slow progress in communicating English. 

S he is very shy and it took her a month to speak and participate in group work. 

Basic knowledge of processes and tcnninologies in Content-Areas (Science, Social Studies, Art, 
etc.) 



Cycle 62 (Non-PASS) 



C^uln :ie shock at begL jiing. 

Very litde can be accomplished in a regular classroom siniation due to the language barrier, 

Snident was very confused and unable to deal witii the rigors of a high school environment 
initially. However, he is just beginnning to participate in ckbs at this time and is also adjusting to 
school routines. 

The main problem is that this student cannot read. 

We have students from 12 different countries here. Thanh has been involved in fights with some 
of our students. However, his behavior is much better now than it was when he first arrived. I 
believe that he is intelligent and will be able to learn. 
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Many refugees are known to claim different ages from their actual year of birth when filing 
immigration papers* This age adjustment creates no problems during their initial introduction to the 
knguage * but arises in the following year or year and a half. A twenty-one year old does not 
continue to leam a new language in the same manner as a 16 years old student The learning curve 
flattens mofe rapidly along with the average student's motivaticxi to leam the language when 
confronted by the frustrations of bein^ surpassed by his fellow classmates. In addition, the 
students of die same eduuc group, while rentiaining polite and cooperative with the older student, 
tend to shy away from hun when choosing friends or attending social activities in school They 
Msily recognize or guess the real age of the student Eventually, the student may bwome isolated 
or even shunned 

This child was thrown into a difficult situation with no preparation. When I first met him he neither 
spoke nor understood any Engli^. I hope our ESL people are doing well because this studenfs 
irodicament seems a bit sad, even hc^lcss. 

Her retention of new vocabulary/sentence pattern had been noticeably slower than average, but she 
is working hard and maldng good progress recently. 

I see Vunx>F& than any other teacher. Ke is extremely sniart and is trying very hard. It's just 
c^tuie shock and die language barrier Aat hold him back. ffisbehavicH* is excellent 

MyodierstrientswhohavebeeotoESF '^las$esinttePhiUppiEesha\eexcepv!cxialskilk 
* iead^ a^ wriittin^ They dont speak much bat write tetter than my v^^ther studtnts with the same 
:nur >er of mrmAs in school 

This student is performing as expected - he has never had an educational opportunity in his own 
native language. 

Social problems - this student was suspended for fighting with classmate. 



Cycle 44 (PASS) 



School orientation of mles and regulations in the native language. 

Listening skills. Obtaining informaticxi about assignments from a chalkboard rather than being told 
verixtlly several times. Attending to material presented at the front of the room rather than 
individually. 

I am very pleased and impressed with the PASS program. 

The four of us who teach these children have commented on the excellent preparation of those 
children who have come through your program. Their transition is much easier, their adaptation to 
the scnool is faster, and their academic progress is gready accelerated. Keep up the good work. 

Because of the big number of Cambodian students we have at our school, it is hard to judge 
Srean's social adjustment However, she shows to be well-adjusted after the first 4 weeks. 
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Phal has had some problem in mainstream P*E* She has been reluctant to play games following the 
instructions of the teacher* 

Good preparation and making excellent progress* 

Seems comfortable in the environment Making appropriate progress* 

Personal hygiene* 



Cycle 45 (PASS) 



Many students do not appear to be as oki as documented-physically, mentally, and socially* This 
presents great difficulties in a classnx>m of supposed adolescents* Very young children need an 
elementary classroom atmosphere. Truthfulness when documenting age is essential* 

Basic health habits such as not blowing nose in trash can, covering mouth when 
coughing/sneezing, using deodorant 

Sorocametooursdioolfia^benerpitpf^ AsfarasTm 

coQcemed^ the ESL program is a success: Tndochincse students ate sometimes submissive: in the ♦ I x^ 

school setting and do not ask questions about things they don't understand for fear of insulting the , 2. 

teacher or losing face* ' ^ 

T 

Skills in mathematics that wouM help when we receive LEP Students: Familiarity when working *^ 
fiom right to left w^en adding, subtracting, and multiplying* Familiarity with place value* 
Familiarity with American n&ethod of division. 

Savan was well prepared to function in an American classroom* He is the most advanced 
Cambodian that has entered our school that has had training in the Thailand Refugee Processing 
Center* 

A very well prepared student Keep up the good woric* 

Sponsors should be encouraged to bring these students to school as soon as possible* Often they 
wait to allow adjustment They need access to peers who can help them begin to feel comfortable* 

Students who have been through PASS have a significant advantage over those who haven't had 
this opportunity* 

Bravo PASS! Pheap is a delight to have* She is better prepared than any other of our eight 
previous Cambodian students* Her present schedule is mostly activity-oriented to give her 
maximum opportunity to hear and speak English* By next fall I believe she will be able to handle 
most freshman classes with ESL backup* 

Phala had very limited school experience - only in the refugee camp* The transif ' n to an American 
high school is very difficult for her* 
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Kloeng is a bright, pleasant, and delightful boy who has many more English skills than other 
refugees who are new airivals. He seems to understand basic conversation and can follow 
instruction. In our Bilingual Competency Lab A, in which he is a student, he is ahead of many of 
the other students. If tfiis is a result of his being in the PASS program, I think you have done an 
excellent job and your program is very success^. I have many irfiigee students (all) and I wish 
they all had the sloUs that Kloeng arrived with« 

Using dictionaries, working independendy and in groups, telling the teacher when in need of help. 



Cycle 46 (PASS) 



The teacher was very pleased with the readiness shown by her pupil. She said that there was a big 
difference in relation to ether smdents entering. 

I wish to make these additional ccmacnts about Mao. This boy is an exceptionally bright and 
persraable young man. He is a very enthusiastic student He enjoys school and is at die top 5% of 
dieclass. Iwouldhavetosay that because of Ms previous PASS experience. I am deUghtedtt^ 
have studenta with this abili^ in my class. 

. jShows excellent motivatioUvStudy skiOs^and has pfogressed rapidly with me. ^ : 

In experience with Southeast Asians, one of the difBculties has been the teacher's lack of 
knowledge of th »e students* culture and schoorsysttm. In the beginning, itcreates problems for 
both teadber and particulariy the student Another problem is the students' language structure and 
the school's lack of knowledge in this area, too. The school expecting LEP students to perform, 
act and behave as native English speakers (teacher's expectations). 

She does not interact with the other students very much. 

Needs to utilize available school time more adequately. Goofs off a great deal. 

American School Environment - Do not seem able to study on their own. Will not talk. Refuse to 
take f . shower in P.E. classes. Do not know how to write their names on forms. Dcn*t 
understand: Last name> first name. 

^ving on school grounds too early. Teasing other refugees when incorrect answer is given 
answering for other. No understaning of the concept of color. Self portraits are drawn with blue 
faces and bodies, green dogs, red trees, purple houses. 

Ath is making superior progress. 

Very shy with Americans - has been with mr only since March 24th but shows excellent 
motivation, study skill, and has progressed rapidly with me. 
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Cycle 63 (PASS) 



Ruth doesn't really participate due to the large number of students, my unfamiliarity with what she 
really can do. I don't have die appropriate material. It seems so unfair to place these students in 
this environment unless they can fitnctim at a level of basic skills. 

Ruth is well liked and a pleasure to have in class. She tries hard, she does not give up easily. 

Often these students arc shy and withdrawn. It usually does not take long for them to achieve 
academically and open up to peers. I attempt to help these students with survival skiUf and 
questicms and cultimd customs in our country. 

There is a lot of animosity between the Asians from Vietnam and those finom Cambodia. 
Value of American money» making change seems to be a big problem. 

I feel that the Southeast Asians that have gone through your basic program in the Philippines have 
adapted much better Aat die students that preceded ti^em. This is true even of the Cambodians who 
had little or no previous schoolings 



Cycle 64 (PASS) 



Qaang tends to want to '^gocxf ofiT at dmes and jdce with odier "^etnamese. 

No problf ms. He is a very good smdent, but somewhat quiet He catches on very quickly. 

I have received two PASS students this Spring. They are both doing exceptionally well. The 
teachers in Thailand and the Philippines do an outstanding job of preparing the students for school. 
But this program is obviously very special. Please tell all those teachers (I plan to write myself) 
that we arc thrilled to receive the fruits of their labors. It's too be \ that the teacher, in the camps 
can't be here to share in the students' successes. 

Phong ^ems extremely immature (he sucks his thumb). 

Newly arrived student5 seem lost: have no idea for the most part of the rest of the world, have 
great difficulty in pronouncing English efficiently, especially the Asiaiic stadcnts even after years in 
school. Need cultural orientation along with language classes to understand American way of life. 
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